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The article deals with scientific approaches to evaluation of teacher's readiness for professional devel-
opment. It is emphasized that readiness is a logical result of special training, self-determination, education
and self-education, upbringing and self-upbringing, development and self-development. Readiness regulates
activity, ensures its effectiveness. One of the important qualities of a teacher, the conditions for his/her success
as a professional is readiness for professional development. The article attempts to determine the parameters,
factors, criteria of teacher's readiness for professional development. It is noted that such factors as readiness
for changes and susceptibility to innovations are attributed to such a parameter as motivational readiness; the
factors of theoretical and methodological awareness, technology of decision-making, technology of search
activity are attributed to the parameter of technological and pedagogical preparedness; factors of value atti-
tude to pedagogical activity, professional self-improvement, communicative culture characterize the attitude
to pedagogical activity. The defined criteria serve as refinement characteristics. The factor-criterial model of
evaluation of the readiness of a comprehensive educational institution teacher for professional development
was developed.
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Maprusens JI.A. OUIHKA TOTOBHOCTI BUMTEJIS 10 [TPO®ECIMHOTO PO3BUTKY

Y cTarTi po3nIs a0 ThCsl HAYKOBI I1IXOH 110 OLIIHKH TOTOBHOCTI BUMTEIIS 10 IPO(eCiiiHoro po3sutky. ITix-
KPECIICHO, 1110 TOTOBHICTh € 3aKOHOMIPHUM PE3yJIbTaTOM CIIELiaJbHOI HiATOTOBKH, CAMOBU3HAYECHHS, OCBITH 1
CaMOOCBITH, BUXOBaHHS 1 CAMOBHUXOBAHHSA, PO3BUTKY 1 CAMOPO3BUTKY. | OTOBHICTH peryiroe ,Z[iSIJ]I)HiCTI), 3a0e3-
neuye ii eexTuBHICTh. OHIEIO 3 BAXKIMBHUX SKOCTEH Megarora, yMOB YCIIIIHOCTI Horo sik podecionana €
TOTOBHICTB JI0 TPO(ECIITHOTO pO3BUTKY. Y cTarTi 3poliieHa cipoda BU3HAYUTH apaMeTpH, (pakTopu, KpuTepii
TOTOBHOCTI BUHMTEIIS 10 MPodeciitHOTo po3BUTKY. Bin3HaueHo, 1110 Taki (aKTOpH, SIK TOTOBHICTH JI0 3MiH, CITPHIi-
HSATJINBICTH JI0 HOBOBBEJIEHb BITHECEHI /IO TAKOTO MapaMeTpy, Ik MOTHBAIliliHA TOTOBHICTh; TEOPETHKO-Me-
TOJOJIOTIYHA 0013HAHICTD, TEXHOJIOTIS MPUHHATTS PIICHHS, TEXHOJIOTIS MOIIYKOBOI AisNTBHOCTI BITHOCATHCS
JI0 TTapaMEeTPy «TEXHOJIOTO-TIeJaroriyHa MirOTOBJICHICThY; I[IHHICHE CTABJICHHS JIO MearoriqyHol AisIbHOCTI,
npogeciiiHe caMOBJOCKOHAJICHHS, KOMyHIKaTHBHA KY/IbTypa XapaKTePU3yOTh BIAHOLICHHS 10 IE/arOri4HO]
AisbHOCTI. BuaineHi KpUTepii € YyTOYHIOIYNMH XapakTepucTukaMu. Po3pobieHa (pakTopHo-KpuTepiaibHa
MOJIC/Tb OLIIHKH FOTOBHOCTI BUMTEJIsS 3aTIbHOOCBITHHOIO HABYAILHOTO 3aKIay 0 MPO(eCiHHOro PO3BHTKY.

Knwouogi cnosa: comosnicmo, npogeciiinuii po3eumox, napamemp, axmop, kpumepit, GaxmopHo-Kpu-
mepianvHa Mooeb.

B crarbe paccmarpuBarOTCsS HAy4YHBIE MOIXOMBI K OICHKE TOTOBHOCTH YYHTENS K MPOQECCHOHATEHOMY
pa3BuTHIO. [IOMYEpPKHYTO, YTO TOTOBHOCTh SIBIISICTCS 3aKOHOMEPHBIM PE3yJIBTATOM CIIEIHATbHOM MOJATOTOBKH,
camooITpe/ieNieH s, 00pa30BaHUs M CaMOOOPA30BaHUsI, BOCITUTAHMUS U CAMOBOCIUTAHUS, PA3BUTHSI U caMmopas-
BUTHSL. [OTOBHOCTB PEryIUpyeT AeaTeIbHOCTh, 00ecrednBaet ee dQPeKTHBHOCTh. OTHUM U3 BXKHBIX KAUYeCTB
resiarora, yCJIOBUH yCHEIIHOCTH ero Kak Mpo)eccHoHaa siBIseTCs TOTOBHOCTh K podecCHoHaIbHOMY pas-
BUTHIO. B cTaThe mMpennpuHsTa MOMNbITKA ONPEISIUTh MapaMeTpbl, (aKTOPbl, KPUTEPHUH TOTOBHOCTH YUUTEIS
K npodeccuoHabHOMY pa3BUTHIO. OTMEUEHO, YTO TaKue (PaKTOpbl, KAK TOTOBHOCTh K U3MEHEHUSIM, BOCITIPH-
WMYHBOCTh K HOBOBBEJICHHUSIM OTHECEHBI K TAKOMY TapameTpy, Kak MOTHBAIIMOHHAS TOTOBHOCTB; TEOPETH-
KO-METOJIOJIOTHYECKAsi OCBEIOMIICHHOCTD, TEXHOJIOTHUS IPUHSATHSI PEIICHUS, TEXHOJIOTHSI TIOUCKOBOM JICSATEIh-
HOCTHU OTHOCATCA K MApaMETPy «TCXHOJIOTO-TI€AarorndeCKas noaroToBJIC€HHOCTE» ; HIEHHOCTHOC OTHOLICHUEC K
eIarOrMYECKON JCSITeIbHOCTH, MPO(EeCCHOHAIEHOE CaMOCOBEPIICHCTBOBAHNE, KOMMYHUKATUBHAS KYJIbTypa
XapaKTePU3YIOT OTHOIICHHUE K IeJarOTHIeCKON JAeITeIbHOCTH. BhIIEICHHBIE KPUTEPUH BBICTYIIAOT YTOYHS-
IONIMMHU XapakTepucTukamu. Pazpaborana (GakTOpHO-KpUTEpHATIbHAS MOJIEIb OICHKA TOTOBHOCTU YUYHUTEJs
0011e00pa30BaTeILHOTO YISOHOTO 3aBEICHUS K MTPOQPECCHOHAITBEHOMY Pa3BUTHIO.

Knwoueswvie cnosa: comognocms, npogeccuonaivbhoe pazgumue, napamemp, gaxmop, xkpumepuil, ax-
MOPHO-KPUMEPUATLHAS MOOEb.

Formulation of a problem. Professional opment and self-development. It is a psy-
readiness is a logical result of special training, chic, active- efficient state of the person, his/
self-determination, education and self-educa- her complex quality, a system of integrated
tion, upbringing and self- upbringing, devel- properties. Such readiness regulates activity,
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ensures its effectiveness. One of the impor-
tant qualities of a teacher, the conditions for
his/her success as a professional is readiness
for professional development.

An analysis of recent researches
and publications. The analysis of cur-
rent researches shows that various aspects
of teachers’ professional development are
studied: the content of the teacher’s pro-
fessional development (N. Dana Fichtmen,
S. Zepede, M. Ris, A. Ross); systems and
models for the teachers’ professional devel-
opment (B. Joyce, L. Ingvarson, S. Keegen,
M. Cochrin-Smith, S. Litl); methods and
forms of teachers’ professional development
(P. Grimmet, K. Dowinlien, J. Troy); career
cycle of teachers’ professional development
(E. Erickson, J. Christensen, Z. Mevarec,
R. Fessler, M. Huberman) and others.

Ukrainian scholars also study the peculi-
arities of professional teacher training: con-
tinuous professional education (Y. Belmaz,
O. Kuznetsova); technologies of teacher train-
ing (V. Balakin, S. Klepko, V. Krizko); strategies
for the formation of professionalism (I. Mar-
tynenko, L. Khomich); professional devel-
opment of teachers (V. Bykov, V. Oliynyk);
comparative-pedagogical works (N. Bidyuk,
I. Vasilenko, Y. Lavrysh, L. Pukhovskaya,
A. Sokolova). However, many aspects require
further study, including evaluation of readiness
of teachers for professional development.

Formulation of the article purpose. The
purpose of the article is to determine the
parameters, factors, criteria for evaluation of
the readiness of the teacher for professional
development.

Presentation of the main research mate-
rial with full justification of the received
scientific results. Pedagogical diagnostics
as a system of methods and means of study-
ing the professional level of the teacher cre-
ates the basis for studying the difficulties in
work, promotes awareness and finding the
best ways to overcome them. However, it
also allows to identify the strong sides of the
teacher, to plan ways and concrete means of
their consolidation and development in the
individual style of pedagogical activity.

Analysis of scientific works allowed to sys-
tematize the components of the teacher’s
activities. Thus V. Prikhodko identifies such
components of the activity of the educational
institution teacher as pedagogical activity,
pedagogical communication, the teacher's
personality as content blocks, which, in turn,
are divided into: professional knowledge; ped-
agogical skills necessary for self-diagnosis
and self-formation of this side of work; pro-
fessional psychological position; psychologi-
cal qualities that ensure the implementation

of this side of work, psychological new for-
mations that arise during its implementation;
psychological card of this side of the work
[5, p. 57].

G. Yelnikova, A. Petrenko in their researches
distinguish the following factors (main direc-
tions of the activities of the head): the provi-
sion of continuous education; implementation
of social development of a comprehensive
educational institution; development of own
social activity; personal qualities of the head;
duties [2; 4].

Specialists in the field of psychology con-
sider pedagogical activity as a complex mul-
ti-level dynamic system, which contains the
following structural elements:

1. The purpose of professional pedagogi-
cal activity.

2. Content of teaching activities.

3. Means of the teacher's activity.

4. The result of teaching activities.

5. Subject of pedagogical activity.

6. Object of pedagogical activity.

Russian psychologist N. Kuzmina
[3, p. 36] in the structure of pedagogical
activity distinguishes the following intercon-
nected components:

1. Constructive component. It is associ-
ated with the selection and composition of the
educational material according to the age and
individual characteristics of the pupils; plan-
ning and construction of the pedagogical pro-
cess; defining the structure of their actions
and deeds; the design of the educational and
material base for the implementation of edu-
cational work.

2. Organizational component. It involves
engaging pupils in a variety of activities, organ-
izing a pupil team and turning it into an instru-
ment of pedagogical impact on personality.

3. Communicative component. Its essence
is to establish pedagogically appropriate rela-
tionships with pupils, colleagues, parents, and
representatives of the public.

Our attention was drawn to the approach
of O.G. Kozlova, who distinguishes the follow-
ing indicators of teacher's readiness for inno-
vation: motivational readiness, technological
and pedagogical preparedness, attitude to
pedagogical activity [1].

All qualities of the teacher are closely inter-
connected and equally important. However,
the leading role belongs to the teacher's pro-
fessional readiness, which determines his/her
behaviour, activity and development.

The system of teachers’ evaluation by stu-
dents, parents, and school principals is just
one of the elements of controlling the profes-
sional development of teachers. Much atten-
tion should also be paid to assessing teach-
er's readiness for professional development

Bunyck LXXVII. Tom 2. 2017



30ipHUK HaYKOBUX IIpallb

Table 1
Self-evaluation of teacher’s readiness for professional development
- qh, c
g8 5 |8 8
€ | s © S Criterion S
@ = (1] [ =
| ® 18 o
e |2 > >
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A 1. Creative and transformative attitude to reality;
= deviation from the standards
©
S 2. Awareness of the need for professional development
o 2 3. Positive perception of own past experience in the context of
@ % professional activity
£ c
3 § 4. Coherence of own goals with problems of professional activity
o o}
= o 5. Readiness to participate in the design of new educational systems
c
2 6. Openness of the inner world of a teacher to culture, society
o o
> +— . . . ..
g 22 7. Ability to overcome stereotypes in pedagogical activity
=0
2% 8. Readiness to overcome creative failures
o >
3 g 9. Inclusion level in innovative solutions. Independence in
% = decisions-making
10. Overcoming psychological barriers
11. The possession of deep theoretical knowledge and skills in the subject
o =
@ .8 » 12. Ability to correlate own practice with the basic knowledge, improve
© 23 own practical activities on the basis of basic knowledge
20§
©85 13. Scientific validity, inclusion of new ideas into practice
) oL =
§ é’ GE) © 14. Conceptuality, possibility of distribution and use of the developed ideas
g 15. Organic combination of professional activity and personal culture
®©
qi.)' 16. Ability to use solving methods of analytical-reflexive,
S 5 constructive-prognostic, organizational-activity, evaluation-informational,
c_ou B correction-regulating pedagogical tasks.
= (&)
g 3 o 17. Ability to choose innovation problem and topic
@ o £
3 > 18. Possession of heuristic methods for solving the problem
o Q2 c
° % 19. Possession of the methodology of compiling author’'s programs,
® £ curriculums, modeling and designing elements of the lesson
T (6]
-% 2 20. Possession of ways of modernization and systematization
s} of education means
o
£ 21. Ability to operate categories: purpose, problem, issue, idea,
(&)
R o= hypothesis, research tools
>.2
8 S 22. Ability to draw up a detailed program of experiment
o
£ E—;J 23. The use of diagnostic tools, correction of pupils advancement
33 in education and development
= w
24. Possession of the methodology of pedagogical experiment
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o _ 25. Understanding and evaluating the goals and objectives of
S8 pedagogical activity
£9>
g %E 26. Awareness of the value of pedagogical knowledge
% §_ & 27. Recognition of the value of subject relations
=]
= 28. Satisfaction with pedagogical work
29. The desire to self-fulfillment, to the implementation of intentions
- and lifestyles to the professional activities
c
- Tg GE’ 30. Integration of kinds of pedagogical culture
% g § 31. Awareness of their individual style from the standpoint of
® 9 g. pedagogical culture
I oL
.% o % 32. Creative transformation of the students’ development environment
o 7
2 33. Degree of generalization of the work results
3 (at the school, district, region, country level)
Q
je) 34. Ability to establish humanistic personally oriented relationships
% with students, parents, colleagues.
=)
-g o 35. Ability to treat the other points of view with patience,
< 5 to conduct dialogue
3 36. Ability to apply compromise solutions
()
% 37. Focusing on identifying positive qualities, strengths,
o and significance of the other
c
é’ 38. The ability to control your own emotional state
€
8 39. Presence of installation on realization of abilities of each pupil,
on establishment of comfortable microclimate in pedagogical process
40. Respect for oneself, ability to use their own strengths in the
organization and implementation of the pedagogical process

by the teachers themselves. In other words, it
is necessary to create an effective system of
professional development of teachers and not
to conduct a fragmentary formal assessment
of their activities.

Thus, the model of the comprehensive
education institution teacher’'s readiness for
a professional development will consist of
several groups of qualities, in the middle of
which there is a number of specifying char-
acteristics of these groups. We will define the
qualities of the teacher as factors, specifying
characteristics — as criteria.

In a tabular style, these factors form a
model for assessing the readiness of a teacher
of a comprehensive educational institution for
professional development. Based on the anal-
ysis of scientific literature, we developed a
factor-criterion model for assessing the read-
iness of a teacher of a comprehensive educa-
tional institution for professional development
(see Table 1). It should be noted that factors of

readiness for changes, susceptibility to inno-
vations can be attributed to such a parame-
ter as «Motivational Readiness». The factors
of theoretical and methodological awareness,
technology of decision-making, technology of
search activity include the parameter «Tech-
nological-pedagogical Preparedness». Fac-
tors of value attitude to pedagogical activity,
professional self-improvement, communica-
tive culture characterize <«Attitude Towards
Pedagogical Activity».

Conclusions from this study and prospects
for further exploration in this direction. Con-
sequently, the allocation of criteria and their
respective factors and parameters makes it
possible to speak about the definition of a
certain level of readiness of the teacher for
professional development. And hence, the
results of evaluation will help to adjust the
process of formation of professional develop-
ment of a teacher of a comprehensive educa-
tional institution.

Bunyck LXXVII. Tom 2. 2017
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