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V crarTi _PO3IISAAIOTHCS Cy4acHi BUMOTH Ta IiXOIH 710 HABYaHHsI BUYMTEIB MOJOAMKX Ki1aciB. OcoOnuBa
yBara HpI/IZ[lJ'ISl€TBC$1 Xapakrepy Ta CTPYKTYpi TOTOBHOCTI MaI/I6yTH1X BYMTEJIIB MOJIOAIINX KJIACIB BUKOPUCTO-
BYBaTH aBTOPCHKi TEXHOJOTIT y TpodeciiiHiil AisTBHOCTI B CTATTI HAJAE€THCS BIACHE aBTOPCBKE TIyMAuCH-
HI (EHOMEHY «TOTOBHICTH MAaWOYTHIX BUMTEIIB MOJOAIINX KJIACiB BUKOPHUCTOBYBATH aBTOpCLKl TEXHOIOTI».
JloBeneHo, 10 TOTOBHICTH MaH6yTH1x BUMTEIIIB MOJIO/IIIHX KJaciB BHKOPHCTOBYBATH aBTopcmcl TEXHOJIOTII €
CKIIa[I0BOIO IXHBOI TOTOBHOCTI 10 1HHOBAIIN y CprKTypl MOTHBALIHO- OpICHTaHII/IHOFO 3MICTOBHO- omepa-
ifiHOroO Ta OIIIHHO -peIeKCMBHOTO KOMIIOHEHTIB. Y CTaTTi 3a3HAYa€ThCsI, 1110 TOTOBHICTh MaOyTHIX BUNTEIIIB
MOJIOJIIIINX KJIACIB BUKOPUCTOBYBAaTH aBTOPCHKI TEXHOIOTIi Ma€ pO3MIAJATUCS 3 TOYKH 30py OCOOMCTICHOTO
T TXO/TY.

Kniouosi cnosa: chopmysanns comogrocmi, iHHOBAYIIHI 0CBIMHI MEXHON02TL, BUKOPUCMAHHSA ABMOPCHLKOL
mexHon02ii, npogecitina 20mosHicmb, THHOBAYINHA OISIbHICMb, NPOPECIHO-0CEIMHSL JISIbHICIb, OCEIMHSI
MexHoN02is, NPoPeciling KOMREMeHYisl, d8MopCbKa MEXHON02Is, 0COOUCMICHUTL nioXi0, MauOymHi euumeni
MOJLOOWIUX KIACIE.

B crarbe paccMarpuBarOTCS COBPEMEHHBbIC TPeOOBAHHS U MOAXOMAbI K OOYUCHHIO YUHUTENCH MIIaIIimx
knaccoB. Ocoboe BHUMaHHE YACTSETCS XapaKkTepa H CTPYKTYpe TOTOBHOCTH OYIYIIUX yYUTeIeld HAadyalbHBIX
KJIACCOB HMCII0JIb30BaTh aBTOPCKHE TEXHOJIOTMU B MPOPECCUOHATBHON JASITCILHOCTH B CTAThU MPEI0CTABIIS-
eTcsi COOCTBEHHOE aBTOPCKOE TOJIKOBaHUE (PEHOMEHA «TOTOBHOCTH OYAYIIMX YYHTENeH MIJIaJIInX KJIacCOB
WCIIOJIh30BaTh aBTOPCKHE TEXHOJIOTHUW». Jl0Ka3aHO, YTO TOTOBHOCTh OYIYIIMX yUWUTENICH MIIQJIIAX KJIacCOB
WCIIOJIh30BaTh aBTOPCKUE TEXHOJOTUH SIBJISICTCS COCTABJISIONICN MX TOTOBHOCTH K MHHOBAIIMSIM B CTPYKTYpe
MOTHBAIMOHHO-OPHEHTAIIMOHHOM, COJICPIKATEIBHO-0MEPAIIMOHHOTO U OLIEHOYHO-PE(ICKCHBHOTO KOMITOHEH-
TOB. B cTarbe oTMevaercsi, 4TO TOTOBHOCTh OYIYIIMX YYHUTENICH MIIQINIMX KITACCOB UCIONB30BAaTh aBTOPCKUE
TEXHOJIOTUH JIOJKHO PACCMATPUBATHCS C TOUKU 3PEHHUSI TIMYHOCTHOT'O MOIX0/1a

Knrwoueswle cnosa: popmuposanue 20mosHoCmu, UHHOBAYUOHHBLE 00PA308AMENbHbIE MEXHON0UU, UCTIONb-
308aHUe ABMOPCKOL MEXHONO2UU, NPODECCUOHATbHAS 20MOBHOCHb, UHHOBAYUOHHAS 0esIMeNbHOCHb, Npoghec-
CUOHATIbHO-00PA306AMENbHASL OESIMENbHOCHb, 00PA308AMENbHASL MEXHON02US, NPOPECCUOHATbHAS KOMNe-
menyusl, ABMOPCKAsL MEeXHON02US, TUHHOCHHBIL NO0X00, Oyoyuue yuumeins MiaOuUx Kiaccos.

Novak O.M. FORMATION OF READINESS OF PRIMARY SCHOOL TEACHERS TO USE AUTHORI-
AL TECHNOLOGIES IN PROFESSIONAL ACTIVITY

The article analyzes the current requirements and approaches to elementary school teachers’ training.
Particular attention is paid to a nature and a structure of future elementary school teachers’ readiness to
use authorial technologies in profession actvity. The article provides an author’s own interpretation of the
phenomenon of "future elementary school teachers’s readiness to use authorial technologies". It is proven
that the future elementary school teachers’ readiness to use authorial technologies is an integrant of their
readiness for innovation in the structure of motivational orientation, content-operational and evaluative-
reflective components. It is noted in the article that future elementary school teachers’ readiness to use authorial
technologies should be considered from the perspective of personal approach.

Key words: formation of readiness, innovative educational technology, use of authorial technology, pro-
fessional readiness, innovative activity, professional and educational activity, educational technology, profes-
sional competence, authorial technology, personal approach, future elementary school teachers.

General problem statement. The reform
of vocational education in Ukraine in terms of
adaptation of national education systems to
the European one, integration processes of
the labor market development as well as an

increase of mobility of today’s professionals
determine significant changes taking place in
higher education today. Significant attention
is paid to finding optimal and perspective di-
rections of development of democratic and
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humanistic education, innovative processes,
education quality assurance, improvement of
models of specialists’ training, readiness for-
mation of future teachers to rapid social and
educational changes in society. Implementa-
tion of these objectives depends largely on
an ability of future teachers to use modern
educational technology, including authorial
technologies. It is in the process of studying
at university basics of a future educational
technique, technological literacy and general
technological culture of a teacher are found-
ed. The readiness to use modern educational
technologies, including authorial onse, ena-
bles a young teacher to professionally adapt
in today’s schools conditions, to successful-
ly solve complex problems of an educational
work, to create necessary conditions of ped-
agogical influence,to consciously analyze and
adjust results of their activities.

Analysis of recent research and pubili-
cations. The problem of formation of read-
iness of pedagogical higher institution stu-
dents to professional pedagogical activity
was the subject of a study of foreing (O. Ab-
dulina, Y. Alferov, K. Anhelovsky, J. Brown,
F. Honobolin, K. Durai-Novakova, T. llina,
K. Carter, D. Kats, K. Klark, N. Kuzmin, K. Levin,
V. Slastionin, L. Spirin, O. Shcherbakov et al.)
and Ukrainian scientists (A. Aleksiuk, H. Ball,
I. Bohdanov, V. Hriniova, |. Ziaziun, E. Karpo-
va, N. Kychuk, L. Kondrashova, Z. Kurliand,
M. Leshchenko, A. Linenko, H. Nahorna,
N. Nychkalo, O. Savchenko, S. Sysoieva,
R. Khmeliuk, O. Tsokur A. et al.).

Problem statement. To analyze the cur-
rent state of readiness formation of future
elementary school teachers to use authorial
technologies in professional activity.

Statement of the main material of re-
search. Professional readiness to imple-
mentation of educational activities has been
a subject of research of domestic and for-
eign scientists since the 70-es of XX century.
A problem of individual readiness for activities
was covered the most widely in psychology
and pedagogy. In particular, the psycholog-
ical research can include the works, whose
authors have studied the readiness as a psy-
chological phenomenon: B. Ananiev, S. Ru-
binshtein (as a presence of certain abilities of
an individual), M. Levitov, A. Puni, D. Uznadze
(as a quality of an individual), U. Merlin,
V. Tsuprin, A. Smirnov, |. Yakymanska (as a
condition of an individual), L. Kandybovych
(as stable system formation), A. Asmolov,
M. Danylenko, I. Zymnia, P. Zinchenko, O. Le-
ontiev (as a professional competence); works
by (A. Kapska , A. Lynenko, E. Piekhota,
V. Semychenko, |. Sereda, T. Tykhonova et
al.) can be referred to pedagogical research-

es in which the authors examined readiness
of future teachers to profession activity as a
personal formation which provides a high lev-
el of motivation, self-teaching, teaching abili-
ties, knowledge and skills, ability to integrate
knowledge, professionally significant qualities
of a person.

Summarizing the results of scientific re-
searches of various researchers two main
context of the studied concepts can be dis-
tinguished: in a narrow psychophysiologi-
cal context based on a functional approach
(N. Levitov, V. Miasyshchev, L. Nersesian,
A. Puni, V. Pushkin, D. Uznadze, V. Yadov,
etc.). «readiness to activities» is interpreted
as a special psychophysiological state of a
person and which provides a speed of actu-
alization of necessary experience (matched
with guidelines, found in a pre-starting activity
of a individual’s mental functions that allows
to successfully perform professional tasks).
In a broader context — personal approach
(M. Diachenko, L. Kandybovych, V. Krutet-
skyi, A. Lynenko, V. Slastionin, V. Shadrikov,
V. Shyrynskyi et al.) a term «readiness» is
considered by researchers as an integrated
quality of a personality, that is a precondition
for successful professional activity.

The most researchers consider teach-
er’'s readiness to educational activities as a
complex social and educational formation,
which contains a set of individual psycho-
logical characteristics, the system of knowl-
edge and skills, provides for needs, beliefs,
opinions, attitudes, motives, feelings, at-
titudes at set activities. Modern scientists
(V. Adolf, Y. Senko, Y. Tatur) match radiness
to educational activities with professional
competence, socially significant orientation of
a personality, presence of communicative and
didactic need, needs to communicate, share
experience. For example, Adolf W. states that
between notions of «readiness of teacher to
professional activity” and "professional com-
petence of a teacher» there is an organic
relationship because they have several com-
mon elements. The scientist proves that the
readiness of teachers to professional activity
is based on their professional competence,
manifested in formation of specialized knowl-
edge and skills [1].

It is the readiness to educational activities
which is important precondition for achiev-
ing perfection in it. Formation of readiness to
pedagogical activity of future teachers in ed-
ucational institutions will promote an effective
progress in this direction.

In his studies of professional readiness to
pedagogical activity K. Durai-Novakova quali-
fies before said above readiness as a system
of inegrated variables that contain properties,
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qualities, knowledge and skills of an individual.
The scientist gives a social value to a teach-
er’'s activity, who must effectively execute a
social serice. The author determines criteria
of professional readiness to pedagogical ac-
tivity: a structure of needs and motivation of
pedagogical activity; knowledge of a nature of
the profession, a degree of understanding of
responsibility for pedagogical activity; a level
of mobilization and actualization of knowledge
and skills, the level of stability of professional
interests [4].

The readiness for professional and edu-
cational activities is considered as a special
psychological state of a teacher that occurs
as a new qualitative formation in a structure
of an individual at a certain stage of his devel-
opment. Thus, V. Slastionin understands the
readiness to pedagogical activity as a special
mental state, which is manifested in a sub-
ject’s possession of an image of a structure
of a certain action and a constant focus of the
mind on its implementation. Scientist right-
ly notes that readiness consists of various
settings for understanding of a pedagogical
problem, patterns of probable behavior, defi-
nition of special ways of activity [12].

A. Lynenko considers the readiness from a
point of view of a subject’s quality preparation
to implementation of pedagogical activities.
On one hand, it is personal (emotional— intel-
lectual, volitional, motivational) that includes
an interest, an attitude to activity, a sense of
responsibility, confidence in success, a need
to perform the set tasks in a high profession-
al manner, control their feelings, mobiliza-
tion of forces, coping with uncertainty, fears,
etc.); on the other hand — the operational and
technical, which includes a teacher’s tools
(his professional knowledge, skills, ways and
means of pedagogical influence) [7].

Invariant characteristics of teacher’s read-
iness to professional activity are determined
by V. Serikov: self-formed action, self-realiza-
tion through internal professional motivation;
continuous search for alternatives to a current
practice of education and training; common
with the students understanding of elements
of educational content; introducing authorial
elements in content of education and training;
acceptance or rejection of forms of activity
or communication from a standpoint of own
pepdagogical ideal [11]. So, the researcher
believes that one of characteristics of readi-
ness of teachers to professional activity is in-
troducing authorial elements into content of
education that confirms a need to apply some
innovations by every teacher.

In the last twenty years, the problem of fu-
ture teachers’ readiness to innovative activity
is widely considered (O. Bartkiv, I. Havrysh,

N. Klokar, A. Kozlova, K. Makahon, T. Perekri-
ostova, L. Podymova, V. Slastonin, V. Uruskyi
et al.). In particular Bartko Alexander believes
that "readiness to innovative pedagogical ac-
tivity" is a special personal status, which pro-
vides for a teacher’s motivational-value atti-
tude to professional activity, possession of
effective ways and means of achieving peda-
gogical goals, ability of creation and reflection
[2]. The readiness of the future teachers of
elementary school to the implementation of
pedagogical technology in their future profes-
sional activity is determined by O. Piechota
as a complex structured formation that pro-
vides the necessary internal conditions for
successful formation of technological litera-
cy of students of pedagogical university, their
sustainable professional growth. This kind of
readiness is associated with technological lit-
eracy and considered as a part of readiness
for innovative activity [10]/

In the process of generalization of scien-
tific approaches of modern scientists to the
problem of readiness formation as a result of
professional and pedagogical training of fu-
ture teachers it can be stated that this defini-
tion is multidimensional («readiness to activ-
ity», «professional readiness», «psychological
readiness», «readiness to innovative activity»,
«readiness for implementation of education-
al technologies» etc.). This concept is inter-
preted from the standpoint of personal and
functional approaches. It is determined that
researchers identify readiness for pedagog-
ical activity with professional competence,
socially significant orientation of an individual
and consider it a fundamental condition for
success of any activity.

Thus, taking into account a personal ap-
proach to interpretation of this phenomenon
«readiness of future teachers of elementary
school to use authorial technology» is under-
stood as an integrated quality of an individ-
ual that provides future elementary school
teachers with necessary internal conditions
for successful formation of technological lit-
eracy, creative approach to a search of a sys-
tem of new optimization methods of teaching
and educating process at elementary school,
solution of professional problems and obtain
qualitative results in a form of authorial tech-
nology.

It is necessary to note as multidimensional
and multiphenomenon the readiness for pro-
fessional activity has a complex structure and
is a subject of principle scientific debates.

Summarizing different approaches to de-
termining the readiness A. Lynenko defines it
as a model which is determined by several
components: a personal component, a proce-
dural (operational and technical). A personal
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component of readiness is a combination of
qualities: Teacher identity, interest in activi-
ty, need in it, motives of activity. A process
component comprises the teaching abilities,
knowledge of a subject and methods of ac-
tivity, skills and abilities, professionally signifi-
cant qualities [7].

A future teacher’s readiness to profession-
al self-development O. Piekhota defines as a
formation which provides necessary internal
conditions for successful professional growth.
According to this concept, readiness for pro-
fessional self-development is considered by
a researcher as a unity of four components.
A goal-motivational component of readiness
of a future teacher to professional self-devel-
opment includes: a stable professional orien-
tation; an interest in a teaching profession;
an orientation to achieve good results; a val-
ue of self-actualization and self-fullfilment in
professional and educational activities. This
also includes a system of contents, a level
of aspirations and goals level acting as per-
ceived contradiction between present and
future "self-image” (in a professional sense)
that determines a direction of profession-
al self-development. A content component
is a system of personally assigned student
knowledge of self-organization and self-im-
provement in a professional activity, and also
includes knowledge of psycho-pedagogical,
fundamental and subject-pedagogical sub-
jects that reveal a future professional activity
from a content side. An operating component
includes a system skills of a future teacher’s
self-regulatory and self-developing activity, a
system of psychological techniques to ensure
the development of new forms of behavior
and self-development, necessary personal
and professional qualities as well aspractical
skills and abilities of self-disigning in a particu-
lar subject-teaching activities; an integration
component involves a formation of students’
ability to create a picture of their profession-
al identity, which describes a certain stage
of professional self-development, and on its
basis to identify ways to further professional
self-development phase and for a specific sit-
uation of development [10].

Being aware of own readiness to profes-
sional self-development, a future teacher
tends to increase it. He adjust a process of
own development through development and
implementation of an individual program. For
this process of training it is necessary to create
favorable conditions for professional self-re-
alization of future teachers, namely to enrich
content of training system concepts and con-
cepts that target a future teacher to profes-
sional self-development; equip students with
techniques of professional self-exploration,

self-improvement and further self-grounding;
create conditions for stimulation and pur-
poseful development of creative abilities of
students.

In our opinion, the most successful struc-
ture of readiness to innovative activity is a
structure by K. Makahon containing motiva-
tional orientation, content-operational and
evaluative-reflective components [8, 27],
which is most clearly gives an idea of indi-
cators of readiness. Due to the fact that the
readiness to use authorial technologies is an
integral readiness for innovation, we consid-
er it appropriate to use it to determine the
structural components of phenomenon under
study. In addition, the structure of readiness
to implementation of educative technologies
by K. Makahon is consonant to a structure of
readiness of a future teacher to education-
al technology implementation by A. Piekhota.
Let’s characterize these components.

Motivational orientation readiness of a
teacher encourages him to reach a goal, to
act in an appropriate direction, it is a source
of a teacher’s activity and orientation. The
external reasons include such aspirations of
a teacher to obtain higher qualifications as
achieving a certain social status; recognition
by colleagues, a public benefit. Internal mo-
tivation — creativity of a teacher, interests,
diligence, love for children and professional
activities; comfort in a profession [5].

The task of a teacher in a process of for-
mation and development of motives of teach-
ing is a combination of two plans of motive,
plan of perseption and plan of realization. The
most researchers define scientific and edu-
cational motives as leading ones. An impor-
tant condition for the formation of cognitive
motives of student is a teacher’s motivation.
But if cognitive motives are highly productive
for a learning process of students their role
is somewhat different in a higher education
institute. Features of social status of students
and their age characteristics affect the ac-
tivity so that it can not only be promoted by
cognitive motives, cognitive interest. Learning
for learning does not workd. At the forefront
of professional orientation of students arive
to, their focus on the future, which is often
overtly pragmatic. That is why the process of
learning in higher education institute is char-
acterized by specific motives, which are very
different from the motives for learning at gen-
eral education school.

A content-operating component is charac-
terized as a combination of knowledge (pro-
fessional, on a subject, psychological-peda-
gogical, methodical, methodological); skills
(gnostic, communicative, organizational, di-
agnostic, projective, design, management);

Bunyck LXXIII. Tom 2. 2016



“36ipHHK HAayKOBHUX IIpallb

properties (mandatory, important and desir-
able) that determines the efficiency of teach-
er’'s professional pedagogical functions. For-
mation of this area promotes development of
certain types of professional readiness, which
provides: knowledge of principles, methods,
forms, procedures, knowledge and transform-
ing educational reality, knowledge of general
methodology of formation of outlook, devel-
opment of skills in organizing and conducting
educational research, knowledge of methodo-
logical standards and skills of their application
in a process of solving problem situations, ca-
pacity for innovation, scientific rationale, criti-
cal thinking and creative application of scien-
tific conceptual provisions ability to predict,
design and manage the educational process.
A practical-activity area includes a formation
of knowledge and skills to conduct educa-
tional, educational, developing, diagnostic,
organizational, communication, self educative
activity; ability to motivate and plan activity,
identify its contents; influence students; an
ability to realize their worldview through it ap-
propriate technologies [6].

A content-operating component of read-
iness for professional activity is provided
through mastering of knowledge about a sub-
ject, the main characteristic of which is stu-
dents’ competence.

An estimating-reflective component in-
volves development of a reflective sphere of
future elementary school teachers, taking into
account characteristics of their professional
development, and on this basis, identify ways
of further professional self-development [9].
The estimating-reflective component of future
elementary school teachers’ readiness to use
authorial technologies in professional activity
reflects the skills and ability to analyze an inno-
vation process and its adjustment, forecasting
development; an ability to anticipate possible
problems and needs of innovative activity. This
is awareness by a teacher of a creative direc-
tion of this type of activity and the mobilization
of all resources to achieve the targets for the
development of innovation. The function-re-
flective evaluative component is to develop
skills of selfcontrol and selfesteem, an abili-
ty to objectively correlate a level of personal
qualities that ensure readiness to innovation
with social and pedagogical standards.

Conclusions of this study. Thus, in our
study we found that the readiness of future
elementary school teachers to use authorial
technologies must be considered from a per-

spective of a personal approach that makes
it possible to interpret this concept as the in-
tegrative quality of a personality of a future
elementary school teacher, and considering
that the internal conditions for successful for-
mation of this phenomenon is technological
literacy of students of pedagogical university
and their continual professional growth and
formation of this kind of readiness is a result
of training students and creative approach to
finding new methods of optimization system
of an educational process, solve problems
and obtain professional quality results in ex-
isting competencies of students. However,
the readiness of future elementary school
teachers to use authorial technologies the
author considers a part of their readiness for
innovation in a structure of the studied phe-
nomenon, highlights a motivational orienta-
tion, content-operational, evaluative, reflec-
tive components.
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