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COMPETENCY-BASED APPROACH IN THE ERA OF <HYPERMODERN>»
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The article focuses on the issues of the competency-based educational strategy performance in a hypermodern
reality. The social concept of «liquid» reality is stated to require appropriate methodological support. The
teaching/learning competence-centered ideologeme, as a polymorphic open system, is meant to be the most
relevant to ‘liquid times».
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B crarbe uccieayercs mnpobiiema (GpyHKIIMOHUPOBAHUS KOMIIETEHTHOCTHO-OPUEHTHPOBAHHOW 00pa3oBa-
TENBHOM CTpaTeruyl B JCUCTBUTEILHOCTH runepmojepHa. OTMe4aeTcs, YTO COIUAIbHAS KOHLICIIIUS <« OKUJI-
KOI1» peajbHOCTH TpeOyeT COOTBETCTBYIOIIETO Meaarorndaeckoro odecneuenus. [Ipeanonaraercs, 94To Komiie-
TEHTHOCTHOILICHTPUYHAS HJICOIOTeMa 00YUCHHS, KaK TOJIMMOPQHAs OTKPHITAasi CUCTEMa, B HANOOJbIIeH Mepe
OTBEUAET BhI30BAM U 3aIPOCaM «TEKY4ero» BPEMEHH.

Knrwouesnvle cnosa: xomnemenyus, KOMNemeHmMHOCMHbIL NOOX00, PUIOMOPHHOCIIL, OEKOHCMPYKYUs, 2U-
nepmooepH.

Jliuman J1.FO. KOMITETEHTHICHUWA X1/ B EITIOXY «'ITEPMOJEPHA»

Y crarTi 1ocHiKyeThes pobneMa QyHKIIOHYBaHHS KOMIICTCHTHICHO-OPi€HTOBAHOT OCBITHBOI CTpaTerii
B JIIfiCHOCTI rinepmozepHa. BijsHauaeTbes, 1o coLianbHa KOHUETILIS «IUIMHHOD» PeanbHOCTI BUMArae Bijino-
BiJTHOTO TieJlaroriaHoro 3abe3nedeHus. [lepenbadaeTbes, Mo KOMIIETCHTHICHOIIGHTPUYHA 1/1e0I0TeMa HaBYaH-
H#l, SIK TTOJTIMOp(HA BiAKpUTA CCTEMa, B HAHOLIBIIIH Mipi BIAMOBIJa€ BUKJIMKAM 1 3alATaM «IIJTHHHOTOY 4Yacy.

Knrouosi cnosa: xomnemenmuicmos, KOMnemeHmMHiCHULL RIOXI0, PU3OMOPDHICIb, OeKOHCMPYKYis, 2inepmo-

O€pH.

Implementing the idea of building foreign
linguistic competence in the post-secondary
institutions of Ukraine is directly stipulated
by the influence of foreign academic and re-
search educational experience. The explicit
actualization of the idea has intervened for
several decades, during which the relevant
regulatory and instructional models are com-
prehended and approved. The main feature of
this period is the dualism of eclecticism and
synthesis under perceiving the educational
competence-centered paradigmatic and get-
ting it into actual practical use.

On the one hand, the competency-based
didactics has been observed as a "lay-out” -
the combined number of methodological re-
sources given from the various approaches,
traditions, schools, trends, educational ideol-
ogies, author / group best practices etc. It is
quite clear that such, often experimental, com-
bination of teaching resources is controversial.

On the other hand, looking for new ways to
develop foreign language training substantial-
ly transformed, synthesized many approach-
es; some of them took on new quality, and
dependent on the total volume of didactic
attitudes, they evolved into one of the glob-
al education elements. The case in point is
the synthesis of the activity, communicative,
learner-centered, activity-communicative, di-
alogical, intercultural dialogue, socio-cultural

and other approaches within the competen-
cy-based one as a self-organizing mega-di-
dactic matrix. Within this framework, the com-
petence-oriented educational paradigm can
be construed as a universal and self-organ-
izing unity of ideas and technologies, whose
set depends on the purpose and tasks of the
educational process in each particular case.
From this perspective, the main distinguishing
feature of the competence-based educational
ideologeme is the lack of clearly defined, oblig-
atory and exclusive peculiarities and require-
ments. Everything points to the fact that the
competence model is, in fact, the deconstruc-
tion of paradigm educational space, as it en-
tertains a possibility for using a multi-paradigm
strategy in building the educational activity.

Indeed, analyzing and representing the dif-
ferent versions of the structures of preferred
or required competencies discover some kind
of mega-competence construction, whose el-
ements correspond to just about all the as-
pects of human existence — linguistic, social,
biophysical, genetic, environmental, cultural,
national / ethnic, civilizational, economic, polit-
ical, governmental, existential, ontological etc.

The scientific literature analysis suggests
that the main reason of a competency ap-
proach universality is primarily driven by the
peculiarities of post-modern scientific-theo-
retical thinking style, whose hallmark is in the

Bunyck LXXII. Tom 1. 2016



“SﬁipHI/IK HAYKOBUX IIpalb

principle openness, rhizomorphism and dis-
course of the deconstruction of stable logo-
centric systems (paradigms).

This definition suggests that the education-
al space as part of the social sphere has its
characteristic properties, reflects its essence,
which, in the words of Z. Bauman, can be
designated as "liquid modernity” or hypermo-
dernity: "Organizations, labor unions, univer-
sities, churches, and social identities all show
a substantial degree of flexibility and fluidity
over time, and this fact leads to a substantial
degree of heterogeneity among groups of sim-
ilar social organizations and institutions. This
points to a general and important observation
about the constitution of the social world: The
properties of a social entity or practice can
change over time; they are not rigid, fixed,
or timeless. Molecules of water preserve their
physical characteristics no matter what" [8].

According to T. Sutherland, "Notions of
‘flow’, ‘fluidity’, and ‘liquidity’ have become
commonplace metaphors for distinguish-
ing today’s mobile, globalized world-system
from that of previous eras” [11, p. 3]. In his
own assessment "This concept is remarkably
common within social theory, appearing in
the work of Manuel DelLanda (1992), Stephen
Bertman (1998), Zygmunt Bauman (2000),
Michael Hardt and Antonio Negri (2000),
John Urry (2000), Scott Lash (2002), Steven
Shaviro (2003), and Christian Fuchs (2011),
amongst many others. In all of these cases,
flows are, as John Tomlinson (2007) argues,
‘deployed to grasp the social ontology of re-
cent modernity’” [11, p. 3].

The goal of the article is conditioned by the
need to the potential and prospects of com-
petence-centered strategy in the era of hy-
permodern.

The competency-based approach in ed-
ucation is even indirect, but very convincing
evidence of the formation of a radically new
spatial-temporal reality, which determines the
social and mental reality. Itis reasonable that the
new, constantly changing rhizomorphic educa-
tional strategy is cloned reflection of the social
and existential "liquid” / "flowing"”, constantly
accelerating chronotope. "The speed that casts
the prospect of taming and assimilation of inno-
vations beyond the ordinary human’s capacity
must overshoot any target made to the meas-
ure of the already recorded demand” [5, p. 7].

At the present time, analyzing the nature
of the competence-oriented education, it can
be inferred that what it involves is more like
the strategy of education, than the paradigm,
as the latter has traditionally been understood
as a relatively closed, well-established system
of rules, standards, didactic attitudes with the
appropriate set of tools and technologies.

The competence model of education is
naturally to be the most mobile, amorphous
concerning definitions. If disregard assessing
conceptual ambiguity (positive — negative),
the quality of amorphous should reflect the
in-depth, socially determined nature of "the
spirit of the age”, especially in the hypermod-
ern world order and world view — "liquid”.

Hence, by its nature the competency-based
educational ideology cannot be a paradigm, it
cannot be stable, defined — of such kind as
it was in the "cyclic” or "linear” times. The
didactic resources are polymorphic and un-
stable in the era of hybrid reality (thoughts,
canons, wars). In this sense the competence
strategy is organic, segmented according to
the temporal fragments which are always dif-
ferent and always local at any given moment.
In Z. Bauman's opinion, each time fragment
has its beginning, some length (longer or
shorter) and the end. One fragment succeeds
to one another, and our life goes on in such a
sequence of fragments or episodes. Perhaps,
that's not always true, but at least in theory,
each episode is a closed book, not related to
the others [1].

The remarkable thing is that understand-
ing the educational reality like this fits into
the theory of dissipative structures proposed
by Nobel Prize-winning physical chemist |I.
Prigogine, who contributed to the develop-
ment of humanitarian thought, among the
other things. In the definition of Prigogine’s,
the dissipative structures are the spontane-
ous creation of order from entropy; disorder,
chaos, fluctuation is a natural / cosmic stip-
ulation for establishing sustainable structures
or the order: "We believe that models inspired
by the concept of "order through fluctua-
tions™ will help us with these questions and
even permit us in some circumstances to give
a more precise formulation to the complex in-
terplay between individual and collective as-
pects of behavior” [10, p. 206]. As Prigogine
believes, the "order through fluctuations”
(sporadic transformations) opens up broad
prospects researcher for explaining sustain-
able structures.

Based on the concept of liquid time and
dissipative structures, one should regard the
competency-based approach as quite pro-
ductive prospect for developing education
against the background of the high flow of
time and social life fluidity, that predefines
a hypermodern forms and methods of the
amorphous, or "liquid”, competency-based
education strategy.

Creating a competency-based education
strategy was largely stipulated by advances in
neurobiology, in respect of brain-based edu-
cation. The authors of the fundamental work
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"Order out of chaos: man's new dialogue with
nature”, |. Prigogine and |. Stengers, note
that the hallmark of the modern world is the
accelerated development of history, that in
one way or another is reflected in all spheres
of human life — anywhere from cosmogonic or
social, to the inner, psychological one — "we
believe that this new situation reflects the sit-
uation we seem to find in our own mental ac-
tivity” [10, p. 312], and further, as the author
notes, "this is also a threat, since in our uni-
verse the security of stable, permanent rules
seems gone forever” [10, p. 313].

This explanation of the contemporary re-
ality is exacerbated, in our opinion, by the
substantial globalization of informative space
as well as a complete lack of control over it,
that's impossible. Broadening media space, in
our opinion, leads to unexpected and, just as
important, unpredictable effects. This means
that the civilization, including its educational
structures and trends, has created a socially
significant product, whose meanings, objec-
tives and prospects are unknown. It remains
to be seen whether this product is a boon
or bane. Nevertheless, even now it is worth
taking into consideration that the education
system is subject to serious risks associated
with the students’ shotgun and random use of
all sorts of dubious information products. Is
there any use in developing the pedagogical-
ly reasonable model and methods of working
with progressive information influence with-
in the framework of the "liquid" strategy for
building competencies?

It is expected that the given challenges
should be initiated by the scientific-and-ex-
pert community and teachers. Indeed, on the
one hand, there is a risk, according to Z. Bau-
man, for human attention and consciousness
of being too much absorbed in the interaction.
However, on the other hand, as T. Sutherland
puts in: "In the case of networked, digital
media, the capacity to extend our productive
abilities carries with it a substantial cost. For
the more tasks we are forced to focus upon,
the more our ability to rationally comprehend
and speculate about the world around us is
amputated. A network society is heavily re-
liant upon speed and mobility — the ability
to rapidly transport people, data, and goods
becomes an economic necessity in a social
formation that increasingly expects instanta-
neous gratification [11, p. 4].

Probably, there is a need to develop con-
ceptually common competence-oriented
strategies corresponding to the new realities:
"liquid times", "dissipative” social structures,
the "flow" interests / challenges of the era
and global information intervention. Perhaps,
under these circumstances, it is time to build

a kind of educational model provided always
that it, being variable and mobile, gets in line
with the social community reality.

Apparently, it became possible to correct
the hardened beliefs towards developing sci-
entific and educational policies and practic-
es by removing the specialized / qualification
competencies and building the universal — ac-
tually global — cultural, technical, economic,
artistic, ethnic, religious ones. This approach
refers to overestimating T. Kuhn's concept
of a paradigm shift [7], which, according to
I. Prigogine's opinion, is focused primarily on
the pragmatic aspect:”Scientific activity best
corresponds to Kuhn's view when it is con-
sidered in the context of the contemporary
university, in which research and the training
of future researchers is combined. Kuhn's
analysis, if it is taken as a description of sci-
ence in general, leading to conclusions about
what knowledge must be, can be reduced to
a new psychosocial version of the positivist
conception of scientific development, namely,
the tendency to increasing specialization and
compartmentalization; the identification of
"normal” scientific behavior with. that of the
"serious,” "silent” researcher who wastes no
time on "general™ questions about the overall
significance of his research but sticks to spe-
cialized problems; and the essential independ-
ence of scientific development from cultural,
economic, and social problems” [10, p. 307].

This view highlights the out-of-dateness
of the modern education polyparadigmatics.
Suffice to pay attention to the contradictions
existent in the language education concern-
ing the assessment of the competency-based
approach concept and phenomenon — the
contradictions constitute "an iceberg of in-
consistencies”. Metaphorically speaking, the
visible fragment of the iceberg of the tradi-
tional, but not well-founded, interpretations,
or the iceberg of misconceptions, regarding
the competency-based approach, consists of
three conditionally designated parts: positivis-
tic, terminological and negativistic.

The positivistic point of view is represented
by the researchers, who come from the op-
timistic estimation of the competence learn-
ing theory as the most effective, economi-
cally viable. The first and foremost scientist
is R. White, who in 1959 suggested that one
designate the individual human qualities as
competence, which was interpreted by him
as well-founded effective interaction between
man and the environment [13]. Subsequently,
the thesis of the importance of man’'s being
motivated while interacting with the environ-
ment was deployed in the works of D. McClel-
land, who believed that neither intelligence
nor personality could be the success formu-
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la for career, but competencies, purposeful-
ly formed through educational procedures
[McClelland1973]. Later on, G. Klemp de-
scribed the concept of competence as "an
underlying characteristic of an individual
which results in effective and/or superior per-
formance” [6, p. 21]. In 1990's A. Shelten
gave a detailed description of the five main
groups of qualifications, which, in fact, were
synonymous with competencies: 1) common
occupational; 2) psychomotor; 3) cognitive;
4) personal; 5) social skills [3, p. 155-156].
Many other researchers paid much attention
to the concept of competence-oriented ed-
ucation by offering their definitions, didactic
models, education development strategies,
the detailed classifications of the concepts of
competency and competence and so on. All
the mentioned above ultimately determined
the civilizational (Western civilization) choice of
a new educational doctrine, that was reflected
in the regulations of different countries and or-
ganizations, stimulated the Bolognha process.

The negativistic attitude towards compe-
tency-based education is caused by some
doubts on its novelty and effectiveness. For
example, V. Westera [12] takes the view that
there is nothing new in the concept of compe-
tence, as its content is identical to the mean-
ing of "efficiency”. The similar standpoint is
shared by G. Zuckerman and I. Yermakova
[2], who considered a competency-based
approach to be on-trend, but a temporary
phenomenon. In the opinion of R. Burnett
[4], a competency-based approach required
a serious scientific analysis, as its effective-
ness was questionable. According to him, the
known narrowness of competence pedagogy
involves the prevalence of the pragmatic as-
pects over the cognitive ones, whereupon the
commitment to developing students’ intellec-
tual, critical, reflective abilities disappeared in
the educational system.

Ever since the positive and negative /
predominantly negative attitude towards the
competence-based approach has been most
pronounced against the terminological back-
ground. In fact, a complete chaos prevails, in
our opinion, in the terminological system of
competency-based learning. Suffice it to say
that the very term "a competency-based ap-
proach” gets all kinds of nonequivalent, but at
the same time synonymous definitions: com-
petence-oriented (directed) education (train-
ing), (didactics), (pedagogy); competence
model, competence learning, competence
paradigm, competence-centered education
etc. In addition, there is no global view on in-
terpreting the very terms "competence” and
"approach”, that provokes the formation of
ever new controversies in definitions, whose

volume critically increases. As a result, the
terminological arsenal of competency-based
learning presents itself as unconvincing, poly-
morphic, in a point of fact, amorphous.

The current conceptual collapse is quite
natural, as there is a gap between the content
and the non-linear rhizomorphic nature of the
competence-centered strategy of education
and its original identification as an approach
or a paradigm. In our opinion, applying the
terms "paradigm” and "approach” is appro-
priate only in the paradigmatic educational
space, while using the terms in a "liquid”,
dynamic, polymorphic social and educational
environment is unreasonable.

Ignoring the fact multiplies the crisis in
definitions and vitiates the idea of building
competencies in education. One should re-
alize the inevitability of the current realities
and adequately assess the opportunities and
further development of competence-centered
learning strategies within the framework of
hypermodernity.

The conceptual analysis of the postmodern
society as a fundamentally new reality in ed-
ucation, culture and economy can lead to the
reorganization of educational technologies,
including the competence-oriented learning
strategy.
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PO3BUTOK METOAUKU BUKJTALAHHA CJIOBECHOCTI
Y BITYHUN3HAHIN WWKOJII B XIX — HA MOYATKY XX CTOJIITTA

HoBakiBcbka J1.B., K. nen. H., OOUEHT,
AOouUeHT kadenpu yKpaiHCbKOI nitepartypu, yKpaiHO3HaBCTBA
Ta METOAMK IX HaBYaHHS
YmaHCbkuv fepxxaBHUV rnegaroriqyHuv yHiBepcuTeT iMmeHi lNaBna TudnHmn

V crarTi 341HCHEHO OIS OCHOBHHUX IIAXOMIB O CIOBECHOCTI K HaBYaibHOI aucumiuiing B XIX — Ha
nmoyarky XX CTOJITTS. ABTopOM PO3KpPUTO OCOOJIMBOCTI CTAHOBJICHHSI Ta PO3BUTKY METOJMKU BUKIIAJQHHS
CJIOBECHOCTI Y BITYM3HAHIN IIKOJI. 3’ICOBaHO, 1110 B ,Z[OCJ'III[)KyBaHI/II/I MIePioJl CKIIAJAFTHCS Pi3HI MEAarorivHi
HanpsMH, Tedii y BI/IKJ'Ia,Z[aHHl mTepaTypH Ta BIAIOBIIHI HayKOBl LIKOJIU 3 npo6neM PO3BHUTKY METOIMKH BH-
KJIQJIaHHS CIIOBECHOCTI: akajileMiuHa, BUXOBHA, KyJIbTYPHO-iICTOPHYHA, TICUXOJIOTIYHA IHTYiTHBHA, (pOopMasbHa.

Knrouoei cnosa: crosecricms, memoouxa 6uKﬂa()aHHﬂ CNI0BECHOCMI, GIMYUIHAHA UWKOAA, NE0A202U-CN06EC-
HUKU, HAYKOBT WIKOIU, nedda2o2iuni meyii.

B crarbe cnenan 0030p OCHOBHBIX IMOJXOJ0B K CIIOBECHOCTH Kak y4eOHOU nucruruiniae B XIX — Havaie
XX Beka. ABTOPOM PaCKPBITEI 0COOCHHOCTH CTAHOBJICHHS M Pa3BUTHS METOUKH TIPETIOJaBaHHS CIIOBECHOCTH
B OT€YECTBEHHOM IIKOJIE. YCTAHOBJICHO, YTO B UCCIIENYEMBIil IEPHO/T CKIIAIbIBAIOTCS Pa3IMYHbIE TIeJarornyie-
CKY€ HalpaBJIEHUs, TEUCHHUS B TIPEMOJaBAHUN JIUTEPATYPHI M COOTBETCTBYIOIIME HAYyYHBIE IITKOJIBI 10 TIpo0Ite-
MaM Pa3BUTHUS METOIHMKH MPEMOaBAHUS CIIOBECHOCTH: aKaJeMUIECKasl, BOCIIUTATEIbHAS, KYJIETYPHO-UCTOPHU-
4yeckasi, ICUXOJIOTHYeCKasi UHTYUTUBHAs, (popMasibHas.

Knrwouesvle cnosa: cnogecHocms, Memoouxa npenodasanusi C108eCHOCHU, OMeYeCcmeenHas WKod, neod-
202U-CNIOBECHUKU, HAYUHble WKObL, Neda2ocuiecKue meyeHus.

Novakovskaya L.V. DEVELOPMENT OF METHODS OF TEACHING OF LITERATURE IN THE PA-
TRIOTIC SCHOOL IN XIX — THE BEGINNING OF XX CENTURY

The article provides an overview of the main approaches to literature as an academic discipline in the XIX
beginning of the XX century. The author of the disclosed features of formation and development of methods of
teaching literature in Russian school. It was found that during the study period are added various pedagogical
direction of flow in the teaching of literature and relevant scientific schools on the development of methods of
teaching literature: academic; educational, cultural-historical, psychological, intuitive, formal.

Key words: literature, methods of teaching literature, national school, teachers of literature, academic
schools, pedagogical currents.

MNoctaHoBka npo6nemu. OgHa 3 xapak- BECHOCTI, METOAMKN ii BMKNagaHHs B icToOpil

TEePHNX OCOBIMBOCTEN Cy4aCHOI LLKOMN — Mo-
BEPHEHHS Takux 3abyTunx npeaMeTiB, 9K pUTo-
puKa i CNOBECHICTb. Y 3B’A3Ky i3 UMM HabyBae
aKTyaNbHOCTI BMBYEHHS OOCBiAY BUKNagaHHS
CNIOBECHOCTI B iCTOPIi BITYN3HAHOI Negaroriku.
IcTOpMYHE OCMMUCIIEHHS LLbOrO NUTAHHA A0MNOo-
MOXe 06’EKTMBHO OLLIHUTW Cy4acHi Hanpsamm y
BUKNa4aHHiI CIOBECHOCTI, PO3CTaBUTU aKLUEH-
TN B 1T KyNbTYPOSNIOriYHOMY 3MICTI.

AHani3 ocTaHHiX gocnigxeHb i nyo6Jika-
Wini. [NMnTaHHa PO3BUTKY TEOPIi i MPaKTMKK CNo-

BITYM3HAHOT wKonu XIX — noyatky XX CTONITTA
3HaNMLWAN BiAOOPaxXeHHs B npausx B. AHHYLUKI-
Ha, O. borgaHoBoi, O. NeTbMmaHcbkoi, K. JJOH-
cbkoi, T. 3mbiHoi, J1. KinHec, 0. MiHepanoBa,
B. Manbopogu, . MoTtonbcbkoi, KO. Poxae-
ctBeHcbkoro, O. CemeHor, O. CHITOBCbKOro Ta
iH. OgHak aHasi3 icTopuKO-neaaroriYyHnX rnpatb
CBiOYUTb, WO Npob6iaeMu PO3BUTKY METOAMKMU
BUK/IaOaHHS CNOBECHOCTI B XIX — Ha noyatky
XX cTonitta He 6ynn npegMeToM creujasb-
HOro iICTOPUKO-NegaroriyHoro  OOCIOXKEHHS.

Bunyck LXXII. Tom 1. 2016



