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The presented article analyzes the results of research on modeling the psychological portrait of a modern
university teacher. It is emphasized that the reforms and changes that are constantly taking place in the higher
education system also apply to the requirements for teachers, including their personality and psychological
portrait. Emphasis is placed on the relevance of developing a model of a modern teacher psychological portrait
as a tool for self-development, as a standard for correct assessment of the quality of teaching work. It is noted that
the introduction and application of such a model will improve the quality of educational services in Ukraine. The main
directions and features of professional activity of the university teacher are revealed. The list of personal qualities
of the university teacher which influence efficiency of his professional activity (educational, methodical, scientific,
organizational, educational, etc.) is offered. The detailed results of the survey of students, research and teaching staff
and administration of higher education institution on such components of a modern teacher psychological portrait
as temperament, character, pedagogical abilities, pedagogical orientation (motivation), communicative competence,
emotional intelligence, moral qualities, volitional qualities, self-control, self-esteem are presented.

It was determined that, according to the opinion of students, a university teacher should be a sanguine, extrovert,
young person, with strong pedagogical motivation and highly developed communicative qualities, tactful, tolerant.
It was established that for teachers themselves it is important to have a desire to transfer knowledge and experience,
they pay attention to their own motivation, pedagogical orientation. The results of a survey of representatives
of the administration of higher education institution are presented: sociability, decency, determination, responsibility,
erudition, self-love make up the psychological portrait of a modern teacher. Based on the conducted research the model
of a modern university teacher psychological portrait under the name ‘SOCIABLE MASTER’ was offered.
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VY crarTi aHami3yThCS PE3yJIbTaTh JOCIIPKEHHS 11010 MOJICIIFOBAHHS TICUXOJIOTIYHOTO MTOPTPETy Cydac-
HOTO BUKJIaJlaua 3aKyiaay Buioi ocBiTh. [limkpeciroeTbes, o pehopMu Ta 3MiHH, K1 IOCTIHHO BiZI0yBatOTHCS
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y CHCTEMi BHUIIOi OCBITH, CTOCYIOTHCSI 1 BUMOT' JIO BUKJIaJlauiB, B TOMY YHCII JIO iX OCOOHMCTOCTI Ta MCUXO-
JoriyHoOro noprpery. Haronomryerbes: Ha akTyaabHOCTI PO3POOKHM MOZEINi TICHXOJIOTTYHOTO MOPTPETy cydac-
HOTO BHKJIA/[a4a SIK IHCTPYMEHTY JUISi CAMOPO3BHTKY BHKJIaja4a, sIK eTaloHy KOPEKTHOI OLIHKM SKOCTI #Oro
AIsUIBHOCTI. 3ayBaXKy€ThCsl, IO BIPOBA/UKCHHS Ta 3aCTOCYBAHHS TaKOi MOZEII J03BOJIUTE ITiABUILHTH SIKICTH
HaJaHHs OCBITHIX mocnyr y 3BO Vkpaiuu. Po3kpuBaroThCsi FOJIOBHI HATPAMH Ta 0COOIMBOCTI npoq)ecn/mm
AisibHOCTI Bukiagada 3BO. 3anporoHoBaHo neperik 0CoOUCTICHUX SKOCTel BUK/Iajada BULIOT IIKOJIH, SIKI
BIUINBAIOTH Ha ¢()CKTHBHICTH BUKOHAHHS HUM BCIX BHIB POOIT, MO MICTATECS y MPOQECIiiHii AisIbHOCTI:
HABYAJIbHOI, METOAMYHOI, HAYKOBOT, OpraHi3aliiHoi, BHXOBHOI ToII0. HaBeieHo feTanbHi pesy/IbTaTi ONUTY-
BaHHS 3,I[O6YB3.‘11B BUILLOT OCBITH, HAyKOBO-TICAAroriYHMX MPALIBHUKIB Ta aJAMIHICTpawii 3aKia1y BUIIOL OCBI-
TH IIOJ0 TAaKMX CKJIAAHHKIB IICHXOIOTIYHOTO MOPTPETY CY4acHOro BHKIANada, sIK TEMIICPAMEHT, XapaKrep,
Te/aroriv i 31i06HOCTI, Iearorivia CnpsMOBaHICTh (MOTUBALLiS), KOMYHIKAaTUBHA KOMIICTEHLLs, eMOLIAHAN
IHTEIIeKT, MOPaJIbHI AKOCTI, BOIBOBI SIKOCTI, CAMOKOHTPOJIb, CAMOOLIHKA.

Busnaueno, mo, Ha AyMKY 3I[06yBa‘IlB BUILOI OCBITH, BUKJIajay Mae OyTH CAHIBIHIKOM, €KCTPAaBepTOM,
JIFOZIMHOKO MOJIOZIOTO BIKY, 3 BUP@KEHOO MEArONYHOK0 MOTHBALIEI0 T BUCOKO PO3BUHEHMMH KOMYHIKATHB-
HUMH SIKOCTSIMH, BIIKPHTHM, TAKTOBHUM, TOJICPAHTHUM. BCTaHOBIICHO, 110 /Ul HAyKOBO-IIEArOriYHAX Ipa-
LIBHUKIB € XapaKTEpPHUM IpParHeHHs N€PEAaBaTH 3HaHHS Ta JOCBiA, BOHU MPUIUIAIOTH YBary BIACHIM MOTH-
Ballii, mefaroriuHii cnpsMoBaHocTi. [IpencTaBieno pe3yabTaTé ONMUTYBAHHS IMPECTABHUKIB aIMiHICTparii
3aKJia/ly BUIIOT OCBITH: KOMYHIKaOeIbHICTh, MOPSIHICTD, PILIyYiCTh, BIAMOBIIANBHICTD, €pYI0BaHICTh, TIOO0B
10 cebe, podOTH Ta OTOUYIOUMX CKIIAJIAl0Th MCUXOJIOTTYHUI MOPTPET CydacHOTo BHKIJIaaada. Ha ocHOBI mpo-
BEACHOT0 JOCIHIKEHHS 3allpONOHOBAHO MOZEIb IICUXOJIOTTYHOIO MOPTPETY CYYacHOrO BUKIAZaya 3aKiamy
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suioi ocsitu « BCECBIT SIKOCTE».

Knrouosi cnosa: suxiaoau, ncuxonozivnuii nopmpent, 0CooOuUCmicms, MoOeN0BAHNS, AHKEM)GAHHL.

Introduction

It was the idea of Konstantin Ushinsky that
the success of learning first and foremost
depends on the teacher. Therefore, it is
not surprising that nowadays discussions
on the ‘quality of teachers’, terms such
as ‘competence’ and ‘standard’ are still in
progress. In different countries these terms
take on different meanings, which lead to
different definitions of quality. However,
‘teacher quality’ should be a general concept
that includes not only theoretical knowledge
and practical skills, but also personal
qualities — such as respect, care, courage,
empathyand personalvalues, attitudes, beliefs,
etc. In this case the relationship between
the quality of teaching and the personality
of teacher, his psychological portrait becomes
evident (Tateo, 2012). And this is the area
that can be worked on only by each teacher
personally, of course, having a certain
coordinate system, i.e. personality models, as
well as motivation and desire.

However, according to the literature
data (Kyriacou, 2000), the training of future
teachers and the evaluation of the quality
of teaching staff focuses more on ‘how to
teach’ rather than ‘who is a teacher’ or ‘how
to become a good teacher’. At the beginning
of the 2019/2020 academic year, the State
Statistics Service of Ukraine reported that
105,984 scientific and pedagogical
employees, 44,876 pedagogical employees
and 6,049 scientific employees work in higher
education institutions. Higher education
reform processes are underway to improve
the material and technical base, optimize
the educational process and methodological
support, but the teacher, although the main

figure in solving many tasks set for higher
education, still remains out of focus. At
the same time, the constant changes also
apply to the requirements for teachers,
including their personality and psychological
portrait. However, what should be done in this
direction remains unclear, especially to those
teachers who do not have higher pedagogical
education.

In addition, it should be noted that
the range of requirements for the teacher's
personality is related to the breadth of this
professional activity. The latter includes not
only teaching, but also scientific, international,
methodological work and many other aspects.
Therefore, the teacher's personality should
not only change according to the surrounding
context and conditions, but also include
a variety of characteristics given the wide
range of professional activity components.
Thus, the task of creating a model of a modern
university teacher psychological portrait,
taking into account all aspects of professional

activity, age and teaching experience, is
currently highly relevant.

1. Theoretical substantiation
of the problem

The author (Budyansky, 2017) defines

the professional activity of a university
teacher as a qualified mental work on training
and education of highly qualified specialists
from all branches of the national economy,
the intellectual elite of the Ukrainian society.
The analysis of the literature data reveals
that the professional activity of a modern
university  teacher is  multidimensional
and includes educational, methodical,
scientific, organizational, informational work.
It is an integrated complex of various types
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of work based on the theoretical knowledge,
practical skills, teaching experience
and personal qualities.

The author (Pidkaminna) in her work on
the psychological and pedagogical model
of a high school teacher and its implementation,
points to the following necessary for this
type of activity personal qualities, socio-
psychological traits and pedagogical
abilities: civic traits, moral and psychological
qualities, scientific pedagogical qualities,
individual psychological features, professional
and pedagogical abilities. It should be noted
that the requirements for the personal qualities
ofteachersareincludedintothe System of rating
evaluation of scientific and pedagogical staff
of the National University of Pharmacy.

In general, the teacher’s personality largely
determines the quality of his professional
activity, and psychological competence in
the structure of personality is one of the most
important and crucial components.

A detailed review of psychological studies
of the teacher's personality is presented
by author (Guncz, 2017), who notes that to
assess the role of the teacher’'s personality
and create a model of psychological portrait
of the latter existing theories of personality in
general psychology can be used.

Due to the current lack of such a model,
this issue is relevant. The creation of a model
of the psychological portrait of a modern
university teacher should take into account
the requirements of the individual and can
be carried out based on the comprehensive
surveys of all stakeholders of higher education.

2. Methodology and methods

In order to model the psychological
portrait of a modern university teacher, we
chose the following components for further
assessment: temperament, character,
pedagogical abilities, pedagogical orientation
(motivation), communication skills, emotional
intelligence, moral qualities, volitional qualities,
self-control, self-esteem.

A survey was chosen as a research method,
using the capabilities of the Google resource,
namely — filling out an electronic Google form
by respondents. It was developed in Ukrainian
and English; it contained 15 questions in
order to determine respondents’ opinions
on individual psychological characteristics
of auniversity teacher (including temperament,
character, pedagogical abilities, motivation to
choose a profession, etc.) and their connection
with modern features of professional activity.
The chosen method allowed conducting
a survey among a wide audience in a short
period of time. Furthermore, the capabilities
of this resource allowed to analyze, store,
process the information obtained and use
it to formulate the results and conclusions
of the study.

Research on the components of the psy-
chological portrait of a modern university
teacher was conducted in National University
of Pharmacy. 348 participants took part in
the survey, namely:

— students of NUPh — 286 persons (including
256 domestic students of 1-5 courses
and postgraduate students, as well as
30 foreign students studying in English);

— scientific and pedagogical staff
of NUPh (Department of Pharmaceutical
Chemistry, Organic Chemistry, Educational
and Information Technologies, Technologies
of Pharmaceuticals) — 55 people;

— NUPh administration (vice-rectors, heads
of departments) — 7 persons.

3. Results and discussions

One of the first scientists who decided to
assess the identity of a university teacher
through a questionnaire was Lamke (Lamke,
1951). He used Cattell’s theory of personality,
the so-called ‘16-factor model’ (Cattell, 1950).
According to the obtained results, Lamke
described the traits and behavior of successful
and unsuccessful teachers. Using Cattell’s
16 factors, he found that more successful
teachers had above-average scores for
factors F (liveliness) and H (social boldness).
As for factor F, they were more talkative,
positive, cheerful, calm, open and impulsive,
while in factor H (social boldness) they were
distinguished by artistry, sociability, interest in
people of the opposite sex. Less successful
teachers had below-average F-scores.

Among the components of the psychological
portrait of a modern university teacher,
which we investigated, the vast majority can
be developed by the individual. However,
temperament and extraversion/introversion,
which are innate qualities and cannot be
radically changed, are also important in
the teacher's activity.

While  evaluating teachers by type
of temperament, students gave the greatest
preference to sanguine (59% of domestic
students) and choleric (30% of foreign students).
We can note the coincidence of opinion on this
issue among teachers and students.

Regarding extraversion/introversion,
the results were as follows: 92% of domestic
and 87% of foreign students believe that
extroverted teachers become more successful
in their professional activities, while only
8% and 13% of them choose introverts,
respectively. Also, 89% of surveyed teachers
believe that extroverts will be more successful
in teaching.

Representatives of the administration gave
a clear preference to sanguine and extroverts
on the issue of temperament type
and extraversion/introversion. The obtained
results correlate with the scientific data related
to this topic. Thus, a survey of a selected group
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of the best university teachers in the United
States using the MBTI (Myers — Briggs Type
Inventory) questionnaire (Boyle, 1995) based
on Jung's theory of psychological types
(Jung, 1971) revealed the predominance
of the EIFP model (Extraversion, Intuition,
Feeling and Perceiving). The ESFJ model
(Extraversion, Sensing, Feeling and Judging)
prevailed for ‘typical’ teachers.

The next question concerned the character,
namely — those qualities that a university
teacher should develop. The following options
were introduced with the possibility to choose
one of them: attitude to work, attitude to other
people, attitude to things, attitude to oneself.

According to the opinion of domestic
students the teacher should pay the most
attention to the development of those character
traits that relate to interaction with other
people (sensitivity, tact, respect). International
students highly appreciated the importance
of attitude to work (accuracy, diligence,
honesty, creativity). The last position for both
groups was taken by the attitude to things.

Answering the questions about
the purposeful development of certain
character traits, teachers gave the first place
to the attitude to work.

Representatives of the administration were
the only group of respondents who drew
attention to the importance of the teacher
developing character traits related to his
personality at the same level as the attitude
to work and even greater than the attitude to
other people.

The second block of questions concerned
pedagogical abilities and motivation. The aim
was to find out the respondents’ opinion on
why a person chooses to teach and whether
he or she can develop the necessary abilities.
According to the results of the survey,
domestic (foreign) students believe that
pedagogical abilities:

— need to be developed — 56% (30%);

— can be acquired in the process of work —
23% (27%);

— can be acquired in the learning process —
20% (40%);

— are inborn — 1% (3%).

One can trace the correlation between
the responses of students and teachers,
namely, according to the latter pedagogical
abilities:

— need to be developed — 56%;

— can be acquired in the process of work —
38%;

— are inborn — 6%.

Pedagogical abilities  according
representatives of the administration:

— need to be developed — 72%);

— can be acquired in the process of work — 14%;

— are inborn — 14%.

As for motivation, the desire to transfer
knowledge and experience is or should be in
the opinion of respondents a decisive factor
in choosing a teaching profession. In addition,
a significant number of respondents chose
the desire to engage in scientific activities
and communicate with young people, which
actually reflects the three main areas of work
carried out by modern university teachers.
A quarter of the surveyed domestic students
chose the example of parents, while for
foreign students this figure was minimal
(1 person). In the penultimate place was
prestige, and the least important appeared

to

to be random choice, which indicates
that pedagogical activities, according to
students, person chooses consciously,

which undoubtedly has an impact on further
professional development.

The teachers in the issue of pedagogical
motivation gave the first position to the desire
to transfer knowledge and experience,
and the last position was occupied by a random
choice that coincides with the opinion
of students.

Regarding the motivation for pedagogical
activity, which is seen as possible by
the representatives of the administration, it
should be noted the lack of random choice in
the answers.
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As for the psychological qualities that
determine the style of work of the teacher
(authoritarian, liberal, democratic), the pref-
erences were as follows:

— sociable, intelligent, tactful, cheerful
teacherwas chosen by the majority of students;

— passionate about science, -creative,
purposeful, tolerant, decent teacher was
elected by the majority of administration

representatives;
— teacher, who knows his subject well,
demanding, honest, serious, responsible

teacherwas chosen by the majority of teachers.

One of the questions was designed as
the evaluation of the main components
of the psychological portrait of the modern
university teacher on a 5-point scale. It's
worth to mention that none of the proposed
components was assessed as unimportant.
The leaders among the students were
motivation, communicative and moral qualities,
self-control. In general, according to this
block of questions, it is the communicative
competence and the quality of communication
with the teacher that students emphasize in
their assessments.

Assessing the components of the psycho-
logical portrait of the teacher on a 5-point
scale, the least marks teachers gave to emo-
tionality, and the highest — to communicative
qualities.

In the same question representatives
of the administration revealed the highest
demands. The lowest average mark was 4.1 for
emotionality, and communicative qualities were
rated on average at the highest score — 5.0.

Regarding the age of teachers, all groups
of respondents preferred young teachers
because they better understand students and it
is easier to find common ground with them.

The opinion of students on whether there
is a contradiction between the psychological
qualities of a teacher who is focused on
education and one who is focused on science
was interesting. Among domestic students,
60% believe thatitexists becauseitisa different
professional activity, and 40% believe that it is
not, because the university teachers should
be scientists as well. Among foreign students,
the distribution of ‘yes’ and ‘no’ answers was
57% and 43%, respectively.

In contrast to students, teachers mostly
do not see a contradiction between
the psychological qualities of a teacher who is
focused on education and one who is focused
on science. 55% of them are of the opinion
that they are at the same time scientists
and therefore do not have such a conflict.
However, 45% of respondents expressed
the opposite understanding of this issue, which
indicates that it still remains problematic.

It is noteworthy that the views on
the existence of such a contradiction
are almost equally distributed among
representatives of the administration. The
answers were as follows: yes, because it is
a different professional activity — 57%; no,
because university teachers are at the same
time scientists — 43%. This point of view is
interesting, because for the administration,
each teacher must be a scientist at the same
time, and the relevant requirements are
contained in legislative and local regulations.

To find out how the assessment
of a teacher's performance during distance
learning changes, the questionnaire asked
whether respondents who think that teachers
who work successfully offline remain just as
successful in distance learning. The results
among domestic (foreign) students were as
follows:

— remain, because it does not matter —
44% (50%);

— remain, because change their approach
to teaching — 38% (27%);

— do not remain, because the interaction
with students changes — 17% (17%);

— do not remain, because they try to use
traditional learning technologies — 1% (6%).

According to the opinion of the majority
of teachers to work successfully they need to
reorient in approaches to studying process.

Representatives of the administration
believe that in any case, teachers under
the new conditions remain successful, but for
two reasons: remain, because they change
the approach to teaching — 57%; remain
because it does not matter — 43%.

In the future, according to all groups
of respondents, the teaching profession will
be significantly transformed, but will exist.

Finally, the questionnaire contained
an open question in which respondents were
able to express their own opinions and write
down the psychological characteristics that
they thought each teacher should possess.

All students’ answers were related to
communication skills, as well as humanity,
tact, ability and desire to teach, transfer
knowledge and work with students. Thus,
from the point of view of students, the teacher
should be a sanguine, extrovert, young
person, with strong pedagogical motivation
and highly developed communicative qualities.
Open, tactful, tolerant communication is what
students expect in interaction with the teacher.

In answering the same question teachers
pointed out such psychological characteristics
as sociability, tact, fairness, and often — stress
resistance, professionalism, responsibility,
decency. They think that the desire to transfer
knowledge and experience is important, as
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well as motivation, pedagogical orientation.
Teachers perceive their activity, first
of all, as professional, including scientific, but
atthe sametime also determine the importance
of developing communicative competence for
successful self-realization.

Among the psychological characteristics
that each teacher should have, representatives
of the administration noted: sociability,
decency, determination, responsibility,
erudition, love towards other people, work
and themselves.

According to the above mentioned results
of the survey, a ten-component model
of the psychological portrait of a modern
university teacher was developed:

1. Temperament.

The most suitable for the professional
activity of a university teacher according to our
survey is the type of temperament sanguine/
extrovert. Withinthe framework of our model, we
propose to carry out psychological diagnostics
and determine the type of temperament
at the stage of choosing a profession (at
least as a self-study). In practice, mixed
temperament types are usually detected.
This will mean that the future teacher, if he or
she chooses this profession, will understand
the peculiarities of his temperament, his
strengths and weaknesses, and will be able to
further use this knowledge to achieve success
and professional realization.

2. Character.

Character is a component that develops
along with the development of personality. It
is especially important for a university teacher
to develop it in the areas of attitude to others,
towards work and towards himself. For this
component, constant reflection and the desire
to harmonize the ‘l-real’ and ‘l-ideal’ are
important.

3. Pedagogical abilities.

Didactic, academic, oratory, organizational
skills can be developed through professional
pedagogical education (lack of which is one
of the problematic issues of modern higher
education in Ukraine) or by taking specialized
courses, including through online resources.
It should be noted that this is also a constant
process.

4. Pedagogical orientation (motivation).

The profession of a teacher cannot be
chosen by chance, it is not chosen because
of prestige or by following someone's example.
This choice should be a vocation — a sincere
desire to pass on knowledge and experience to
future generations, participate in the training
of qualified professionals, communicate
with young people, and engage in scientific
activities. Only in this case one can talk
about real pedagogical orientation, which is

one of the greatest guarantees for teachers
of success and satisfaction with their own
professional activities.

5. Communicative competence.

Communication is the cornerstone
of pedagogical activity. University teachers
communicate with students, colleagues
and the administration, give lectures
and conduct classes, make academic reports
and research papers, present the results
of their own investigations. According to
the results of the survey, the developed
communicative competence is most valued
by students. It is also highly valued by
the administration and teachers themselves.

6. Emotional intelligence.

The study of psychology helps to form
this component, which is the reason for
the combination of pedagogy and psychology
in the professional training of future university
teachers.

7. Moral qualities.

Fair, honest, sincere, decent, determined —
this is an ideal university teacher for everyone.
The moral qualities of the teacher have
a significant impact, firstly, on the course
of the educational process, and secondly, on
the formation of the personality of students.
After all, the teacher not only imparts
knowledge and teaches a certain discipline,
aspects of professional activity, but also
educates, serves as an example to follow,
even if he does not pay attention to it.

8. Volitional qualities.

Developed volitional qualities are
the component of the psychological
portrait of a university teacher, which are
important given the complexity and diversity
of professional activities. A university teacher
has a constant workload, he is engaged
in research, involved in methodological,
organizational and educational work.
That is why without ability to concentrate,
determination, perseverance, self-confidence,
independence, patience will be extremely
difficult to cope with all this.

9. Self-control.

The professional activity of a university
teacher is characterized by a constantly high
level of uncertainty combined with a high level
of requirements. Therefore, it is not surprising
that the ability to control emotions, thoughts
and behavior greatly facilitates work, helps to
prevent conflict situations and move through
professional path with dignity.

10. Self-esteem.

Finally, it is important for a university
teacher to have an adequate level of self-
esteem and conscious reflection. This will
help prevent professional burnout, understand
the prospects for self-development, evaluate
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achievements and look for ways to self-
improvement.

To summarize given information and combine
all the described above qualities we propose
the model of the psychological portrait
of a modern university teacher that can be
described as a set called ‘SOCIABLE MASTER':

Self-control

Orientation

Communication skills

Intelligence

Abilities for pedagogy

Bright character

List of volitional qualities

Emotional intelligence

Moral qualities

Accuracy

Self-esteem

Temperament

Erudition

Responsibility

The proposed model is a description that in
two words combines all the necessary and val-
uable components of the psychological portrait
of a modern university teacher. Due to its pre-
cise formulation the model can serve as a guide
for all stakeholders in higher education system.

Conclusions

In order to create the psychological portrait
of a modern university teacher, at first the liter-
ature data were analyzed and ten components
(temperament, character, pedagogical abilities,
pedagogical orientation (motivation), commu-
nicative competence, emotional intelligence,
moral qualities, volitional qualities, self-control,
self-esteem) were selected. Then a question-
naire was developed and an anonymous survey
was conducted (respondents filled in an elec-
tronic Google form) among students (286 per-
sons), teachers (55 persons) and administration
(7 persons) of National University of Pharmacy.

According to the obtained results students
prefer sanguine, extroverted persons with
strong pedagogical motivation and highly
developed communicative qualities, tactful
and tolerant as university teachers. As for
teachers themselves they wish to transfer
knowledge and experience, work with their
own motivation and pedagogical orientation.
The administration of higher education
institution representatives give a high value
to sociability, decency, determination,
responsibility, erudition in the psychological
portrait of a modern teacher.

Taking into account the literature data
and the results of the conducted questionnaire,
each ofthe selected componentsis describedin
detail and a model of the psychological portrait
of a modern university teacher under the name
‘SOCIABLE MASTER’ was formulated.
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