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The purpose of this paper is to identify factors and methods enhancing the quality of learning in
a university setting. It is pointed out that an overcritical attitude towards learners’ incompetent public
performance may cause anxiety and hinder their learning. However, group participation facilitates
developing students’ self-expression and life skills. Traditional views on teaching are evaluated with
regard to the latest pedagogical trends.

The methodology of the paper relies on observation of the educational process, theoretical analysis
of common and emerging frameworks for teaching English as a second language in a university setting, as
well as synthesis, and generalization of research literature findings.

The paper demonstrates how a traditional framework for teaching English as a second language can be
modified to accommodate learners’ needs and investigates how innovative methods and technologies affect
teaching of a foreign language and development of students’ foreign language competence. It is shown that
lessons incorporating pre-communicative and communicative activities can be structured differently. The key
to successful learning by a group of students is to take into consideration the quality of tasks and to present
materials in a flexible manner to the learners.

Ourexamples are based on fundamental principles, such as a variety oftasks, repetition and internationalization
of the content. For warm-up or pre-communicative activities, we choose tasks preparing students for speaking
and building their language competence. A number of “silent” activities enable learners to perform more or less
simultaneously in order to lay the foundation for their internal language representation in an atmosphere free
from anxiety and distraction. After completing exercises, students are expected to utilize previously learned
grammar and vocabulary in their speech.

In conclusion, we reiterate that successful learning takes place when external and internal factors are
accounted for. Modern technologies are an effective extension of in-class learning for improving students’
pronunciation, enriching their vocabulary, and developing their speaking and writing skills.

Key words: foreign and second language learning, principles of learning, approaches, technology-enhanced
learning, the sequence of tasks.
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Mertoto cTarTi € BU3HaUeHHS (PAKTOPiB 1 MiAXOMIB, SKi CHPUSIOTH MiIBHINEHHIO SKOCTI YHIBEPCHTETCHKOT
OCBITH. 3a3HaueHO, IO 3aHAATO KPUTHUYHE CTABIICHHS J0 HENPaBWIHLHUX BIAIMOBiIEH CTYIEHTIB B ayqUTOPil
MOXKE CIPUYMHUTH OCHTEXHICTh Ta CHOBUIBHWUTH HaB4aHHS. [IpoTe TpynoBa isUIbHICTD YMOXKITHBIIOE
PO3BUTOK CaMOBHMPAXXECHHS Ta KUTTEBO BAXKIWUBUX HABUKIB. TpaauIliiiHi MOMIAM HA HABYAHHS OIIHIOIOTHCS
3 OISy Ha HOBIiTHI TEHJICHIIIT.

Mertozoorisi poOOTH IPYHTY€EThCS Ha CITOCTEPEKEHHSIX 3a HABYATBHUM MPOIECOM, TEOPETHUHOMY aHai31
3araJbHMAX Ta HOBITHIX MOJIeNieil HaBUYaHHS aHTIIIHCHKOI MOBH SIK IHO3EMHOT B YHIBEPCHUTETI, @ TAKOXK HA CHHTE31
Ta y3araJbHEHHI MaTepiairy.
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VY crarTi mokaszaHo, SIK MOXXHa MOAM(IKYBATH TPATUIINHY MOJENb JUIsl BUBUCHHS aHTIIMCHKOI MOBH SIK
1HO3eMHOI, MO0 3aI0BOJBHUTH MOTPEOH 3100yBadiB, Ta JOCTIIKEHO, SIK IHHOBAI[IiHI METOIX Ta TEXHOJOTI]
BILTMBAIOTh Ha BUKJIAJIaHHS 1HO3€MHOI MOBU Ta PO3BUTOK iHIIOMOBHOI KOMIETEHIIii CTY/IEeHTIB. 3aHSTTS, sSKe
BKJTIOYAE JIOMOBIICHHEBHH €Tall Ta BJJaCHE MOBJICHHEBHH €Tall, MOXKHA CTPYKTYPYBaTH MO-pizHOMY. Kimrouomii
MOMEHT TIOJISITa€e y BpaxyBaHHI XapaKTepy 3aBAaHb Ta THYYKOCTI y HaBYaHHI 3100yBadiB.

Hami mpukiagy IpyHTYIOThCS Ha (yHIAMEHTAJIbHHMX 3acaliaX, TaKuX SK PI3HOMAHITHICTh 3aBIaHb,
MTOBTOPEHHS Ta 1H/MBIIyalbHE OCMHUCIICHHS 3MicTy. JI7Is1 TOMOBJIGHHEBOTO €Iany MU Ji0Opanu 3aBIaHHS, SKi
TOTYIOTh CTYJCHTIB JI0 MOBJICHHEBOI JIISUTBHOCTI Ta OPMYIOTh IXHIO MOBHY KOMITETEHTHICTh. HH3Ka 3aB1aHb,
SIKi BUKOHYIOTHCSI MOBYKH, Ma€ Ha METI BiTHOCHO OIHOYACHE 1X 3aBEpIICHHS, 3aKlIafla€ OCHOBH BHYTPIIIHBOT
MOBHOI perpe3eHTallii B yMoBax, Io30aBIeHHX OSHTEKHOCTI Ta BiABOJiKaHHS yBaru. OUiKy€eThCs, IO ITiCIs
BHMKOHAHHS 3aBJaHb CTYJCHTA BUKOPHCTOBYBAaTUMYTh 3aCBOEHY IPaMaTHKY Ta JICKCUKY Y BJIACHOMY MOBJICHHI.

Y BHCHOBKax HarojONIYEThCSl Ha TOMY, III0 HABYAHHS € YCIIIIHUM, KOJHU 10 yBaru OepyThCs 30BHIIIHI
Ta BHYTpimHi Gpakropu. CydacHi TEXHOJIOTII € eeKTHBHUM HMPOJOBKEHHIM ayJUTOPHOI poOOTH, sIKa 1€ 3MOTY
MTOKPAIyBaTH BUMOBY, 301JIBIITYBAaTH CIIOBHUKOBUH 3arac, a TAKOK PO3BHBATH HABUKH YCHOTO Ta ITMCEMOBOTO

MOBJICHHA.

Knrouosi cnoesa: susuenns Opyeoi Mosu 5K iHO3eMHOL, NPUHYUNU HABYAHHS, NIOX00U, Yyupposi mexnono2ii

HABYAHHS, NOCTIO0BHICMb 3060aHb.

Introduction

An extensive body of research literature
reveals that various factors affect, in complex
ways, second language learning (Vygotsky,
1978; Littlewood, 1984: 51; Green & Bave-
lier, 2008; Maftoon & Ziafar, 2013; Yang &
Quadir, 2018). They are divided into external
and internal ones. Abilities, intelligence, psy-
chological states and personality traits are
internal to the learner while her or his edu-
cational input, social and cultural background
are related to external influence.

The learner’s motivation stems from
the interplay between internal and exter-
nal factors. According to Vygotsky’s the-
ory (1978), motivation highly depends on
the individual’s internal belief about her or
his ability to meet the current challenge.
Motivation is the highest and learning is
the most efficient when tasks just slightly
overpass the individual’s current ability. Too
difficult or too easy tasks might decrease
the level of motivation and leads to reduce
teach (Green & Bavelier, 2008).

Thus, learning tasks’ difficulty should be
at a maximum, but they still should be doable.
Not only the quality of tasks, but also their
sequence should be considered in the learn-
ing process. This involves carefully chosen
methodology which is not readily available in
academic literature or textbooks.

1. Theoretical substantiation of the
problem

Setting a proper task difficulty is inev-
itably related to the additional factors that
could potentially influence the outcome
of learning. As a social process, learning
involves group participation and a certain
degree of stress or anxiety. When students
do not perform adequately, their teacher
might make some comments or corrections.
Some students are embarrassed when they
publicly receive negative feedback from
the teacher and would rather avoid such

situations. This external factor should be
taken into account because “anxiety can
hinder learning and make learners reluctant
to express themselves through the second
language”. This is why teachers should not
be overcritical, but try to create a friendly
atmosphere with co-operative relationships
and avoid any barriers to communication. On
the other hand, a certain amount of anxi-
ety can stimulate the learner to invest more
energy in the task (Littlewood, 1984: 97-98).

An effective way to alleviate the anxiety
problem is group work. Asking learners with
different abilities to complete creative tasks
together helps achieve positive outcomes.
Firstly, students learn from discussing differ-
ent viewpoints, collaborating with each other
and group brainstorming activities. Secondly,
group work boosts students’ confidence,
leadership and negotiating skills, as well as
sensitivity to other people’s feelings while
reaching a mutual decision (Conley, 2015).
Thirdly, it fosters a positive attitude towards
collective contributions. Fourthly, group work
stimulates students’ self-development by
making it possible for them to compare their
level of competence to that of other people.
Finally, group work is an indispensable means
of developing students’ communicative skills
in a foreign language. Without interaction with
other students in the course of studying, lan-
guage learning might fail.

Along with positive outcomes, some draw-
backs have been pointed out by researchers.
In particular, K. Fushino (Fushino, 2010: 701)
admits that interaction in a group is rather
unpredictable. Teachers cannot force their
students to participate in collaborative activ-
ities properly when learners are influenced
by a number of factors, including classroom
layout, students’ interpretation of their tasks
and peer relationships.

The significance of internal factors, such
as the individual’s determination, need for
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achievement and success, curiosity, desire
of new experiences, is hard to overestimate.
Highly motivated learners also build their con-
fidence outside the classroom, and digital
technologies provide ample opportunities for
that. Although students’ individual studies can
produce solid results, the teacher’s exper-
tise in structuring learning is indispensable.
Teachers choose from an immense variety
of tasks and approach the most appropriate
ones to suit learners’ needs the best.

Until recently, the learner’s input was care-
fully controlled. Teachers struggled to pro-
vide a comprehensible, interesting, relevant,
and not too complex content. Their teaching
was aimed at “controlling the learner’s expo-
sure to the language; making them aware
of significant features and patterns; provid-
ing opportunities for practicing the language;
ensuring that learners receive feedback about
their performance” (Littlewood, 1984: 60).

The importance of formal instruction has
been decreasing gradually. It is a major fac-
tor only when it is the learner’s sole source
of language experience. Teachers are now
attempting to exploit recent technology
developments to capture students’ attention
and respond to their needs.

Nowadays in-class activities provide
communicative experience similar to com-
munication in a real-life setting. The latest
approaches to teaching consider the learner
as a member of larger socioeconomic
and political systems, holding multiple race,
class, and gender subject positions. The
emphasis is put on the conflicting perspec-
tives that the learner faces beyond work
and study — as a parent, a consumer, a cit-
izen, a member of vernacular communities
(Canagarajah, 2002), and the communities
they dream of joining (Care, 2016: 5). Thus,
English learning is also influenced by its
practical dimensions and its responsiveness
to personal and social challenges.

The purpose of the paper is to describe how
external and internal factors affect learning.
A number of specific examples demonstrate
that the nature of tasks and their sequence
facilitate certain learning styles and are
important for reaching multifold purposes.

2. Methodology and methods

The methodology of the work encompasses
general and specific methods of exploring
pedagogical phenomena and techniques.
Particularly, the emphasis is put on investi-
gating the influence of traditional and inno-
vative technologies on teaching of a foreign
language and development of students’ for-
eign language competence. With the help
of observation of the educational process,
theoretical analysis and synthesis, we eval-

uate methodological approaches’ flexibility
and potential for further use.

3. Results and discussions

Based on Littlewood’s classification (Lit-
tlewood, 1984: 92-93), the basic framework
for teaching English as a second language
includes: (a) pre-communicative activities
and (b) communicative activities.

Pre-communicative tasks aimed at part-
skill training, mastering separate aspects
of learning, such as sounds or meanings,
through cognitive techniques (e.g. explana-
tions, grammar exercises) or habit-forming
techniques (e.g. repetition, drills). For some
majors, reading and writing skills have greater
importance than speaking and listening. This
is the reason why students seek opportunities
to practice the language outside school.

At the stage of communicative activities,
learners integrate their separate sub-skills into
an effective system for communicating mean-
ings and acquiring the language through nat-
ural processes. Learners’ attention is focused
on meanings to be communicated rather than
on language items to be learnt. However,
some learners may display a limited commu-
nicative competence and express themselves
inadequately. For example, making casual
conversation may be difficult or frustrating for
some students, especially when it causes mis-
understanding and requires laborious efforts
to clarify information.

Technology-driven learning is the Ilatest
strategy to improve students’ speaking skills.
There are two types of technology support
for language speaking skills. The first one is
Computer-Mediated Communication, such as
voice chat or videoconferencing (e.g. Skype
or Zoom). Videoconferencing has become
the norm for the majority of tele-collaboration
projects, tandem learning and social media
exchanges. Under the lockdown conditions,
when learning is distant, teachers are still able
to maintain effective teaching practices, such
as group work. Particularly, the videoconfer-
encing platform Zoom facilitates team-build-
ing by enabling conference hosts to split par-
ticipants into breakout rooms.

The second-type tools facilitate
a self-speaking practice that strengthens
learners’ vocabulary and pronunciation. One
of the most used speech technologies is
automatic speech recognition (ASR) which
captures learners’ voice and then transcripts
it into a text using a speech-to-text technol-
ogy. It has been shown that the speech-to-
text technologies have a positive impact on
learning outcomes for non-native speakers
(Nguyen et al, 2018: 130).

Similarly, students’ writing activities have
overgrown the classroom Ilimits and have
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found the way to social networks offering
various opportunities for socialization. Young
people often get emotionally engaged in
interpersonal exchanges, demean opposing
views and shift their criticism from ideas to
the opponent’s personality. For this reason,
university teaching should reinforce ethical
standards in online communication contexts
close to the natural ones (Duzhyk, 2020: 63).

In spite of the ample opportunities for
self-education, in-class interaction is still
a powerful source of learning. The teacher’s
choice of tasks and their sequence help her
or his students achieve language proficiency.
Further, we explain how some activities
included in an “English for specific purposes”
course for master’s and bachelor’s students
are structured to facilitate learning.

In planning and conducting lessons, we
mainly adhere to fundamental principles, such
as a variety of tasks, repetition and inter-
nalization of the content. In order to create
an anxiety-free, friendly atmosphere, we
choose a basic learning framework by open-
ing the lesson with pre-communicative or
“silent” activities which are not immediately
related to speaking and writing.

Willian Littlewood (Littlewood, 1984: 93-94)
argues that listening and reading as “silent”
activities offer a number of practical advan-
tages in the classroom, such as:

— introducing interesting and motivating
materials, relevant to the learners’ own con-
cerns;

— offering a wide variety of tasks which
provide learners with a clear purpose;

— enabling learners to perform more or
less simultaneously;

— participating in a deeper sense, pro-
cessing mentally the language to which they
are exposed;

— laying the foundations for their internal
representation of the language in the atmo-
sphere free from anxiety and distraction.

Let us consider a number of activities from
the “Experimental research” lesson devel-
oped on the basis of the textbook entitled
“Cambridge English for Scientists” (Tamzen,
2011). The students can proceed with com-
pleting them in a given order (Exercise 1 —
Exercise 2 — Exercise 3). This approach is
appropriate for students who learn deduc-
tively (from rules to examples). We offer
a reverse sequence (Exercise 3 — Exer-
cise 2 — Exercise 1) to students who possess
an inductive learning style (discovering rules
from examples). Both approaches activate
learners’ ability to recognize the previously
learned grammar and vocabulary as well as
utilize them in their own speech at the com-
municative stage.

Pre-communicative activities

Exercise 1. Read the text. Describe
the stages of an experiment.

The scientific method is a process in
which experimental observations are used to
answer questions. Scientists use the scientific
method to search for relationships between
items. That is, experiments are designed so
that one variable is changed and the effects
of the change observed. While the exact
methodologies used vary from field to field,
the overall process is the same. First, the sci-
entist must define the question — what exactly
they are trying to find out. Next comes the for-
mation of a hypothesis, which is an idea or
explanation for a situation based on what is
currently known. The next stage of the method
is the design of an experiment which will allow
this hypothesis to be tested. Usually a primary
run of the experiment is conducted, and any
changes to the experimental set-up made.
In each experimental run, data collection
takes place, followed by data analysis. Finally
the data is interpreted and from this the sci-
entist is able to draw conclusions.

Exercise 2. Put the stages of the scien-
tific method in order:

A. The data is interpreted and from this
the scientist is able to draw conclusions.

B. The design of an experiment will allow
the hypothesis to be tested.

C. The formation of a hypothesis is usually
based on what is currently known.

D. The scientist must define a question —
what exactly they are trying to find out.

E. A primary run of the experiment is con-
ducted, and changes to the experimental
set-up are made.

F. In each experimental run, data collection
takes place, followed by data analysis.

Exercise 3. Match the beginnings of sen-
tences (1—4) with their endings (a—c):

1) Scientists use the scientific method to...

2) The scientific method is a process in
which...

3) Experiments are designed so that...

4) While exact methodologies used vary
from field to field...

a) one variable is changed and the effects
of the change observed.

b) the overall process is the same.

c) search for relationships between items.

d) experimental observations are used to
answer questions.

Communicative activities are related stu-
dents’ experiences which establish the rele-
vance of the topic for internalization:

Do you take part in research work at your
university?

Have you conducted any experiments?
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What kind of experiments have you con-
ducted?

What kind of equipment have you used?

Have you ever received a grant?

Have you ever participated in any inter-
national or domestic conference? Share you
experiences with the group.

Are you going to apply to a post-graduate
program? Why or why not?

Would you like to study abroad? Where?

Once you graduate from the university
should you stop learning?

What are some ways a person can con-
tinue to learn?

In order to minimize any pressure on learn-
ers while speaking, the student-oriented
questions are introduced in familiar social sit-
uations after the flexibly structured pre-com-
munication stage.

To facilitate an inductive learning style,
teachers often choose to start a lesson or
a new cycle of activities with a series of ques-
tions. For example, a lesson on Virtual Reality
for computer science students at a bache-
lor’s level can be complemented by reading
the text about Augmented Reality. With the help
of the following questions, an English teacher
can check the understanding of the topic
and the knowledge of the additional material.

1) What is virtual reality? What does it allow
you to do?

2) What devices are used to experience
virtual reality?

3) What applications of virtual reality do
you know?

4) Why virtual reality is called “telepres-
ence”?

5) What benefits and limitations does it
have?

6) What is augmented reality?

7) Is there any difference between virtual
reality and augmented reality?

8) What AR apps do you know?

9) Can you describe how does augmenta-
tion work?

10) Do you use any AR apps?

Than the discussion is followed by an exer-
cise on matching sentences (a—i) to appropri-
ate headings (1-8).

1. What is a. The term itself was coined

Augmented back in 1990, and one of the

Reality? first commercial uses was in
television and military.

2. A History b. As the world continues to

of Augmented |create more data, the workload

Reality for data center managers also
increases. Augmented reality
can simplify and lessen their
tasks.

3. How does

c. New AR games promote a

Augmented more active outgoing way of life
Reality work? | (PokemonGo, Ingress).

4. Types of d. A view of the physical
Augmented real-world environment with
Reality superimposed computer-

generated images, thus
changing the perception of
reality, is the AR.

5. Augmented
Reality Devices

e. Like any other connected
technology, AR is vulnerable
to security threats and
unauthorized access by hacker
attacks and malware.

6. Possible
Applications
of Augmented
Reality

f. Marker-based AR requires
a special visual object and a
camera to scan it. It may be
anything from a printed QR
code to special signs.

7. Potential
Dangers of
Augmented
Reality

h. Cameras and devices are
scanning the surroundings and
with this info a device locates
physical objects and generates
3D models.

8. The Future
of Augmented
Reality

i. AR hardware includes sensors,
cameras, accelerometer,
gyroscope, digital compass,

GPS, CPU, displays etc.

After completion the task, students are
asked to read the text about augmented real-
ity which can be found at https://thinkmobiles.
com/blog/what-is-augmented-reality/. At this
stage of the lesson, students individually work
on unfamiliar words and expression as well as
learn new facts on the topic.

The blog’s basic information is supple-
mented by a video representing augmented
reality phenomena and reiterating the points
expressed by the author. Through combining
reading, watching and listening, students’ sen-
sory perception is activated, which improves
understanding of the texts. Technology-en-
hanced learning has been readily exploited by
educators to build non-linguistic representa-
tions of texts as a part of internal and external
visualization strategies (De Koning & Van der
Schoot, 2013).

Finally, students answer
questions:

What new information about AR have you
learned today?

What do you think of the future of AR?

Conclusions

Successful learning takes place when
external and internal factors are accounted
for.

Modern technology is a powerful source for
self-education. With its help, it has become
possible to enrich students’ vocabulary, to
improve their pronunciation, and generally
enhance their language ability. Technolo-

the following
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gy-driven learning fosters self-awareness
of personal shortcomings, the ability to find
resources compatible with individual learn-
ing styles. This is why technology is being
incorporated in lessons at all levels of edu-
cation. However, digital reality makes an edu-
cational process more complex. As a neces-
sary extension of curricular activities, it places
more demands on teachers. According to
Morgan (Morgan, 2009: 94), teachers will not
be replaced by computers, but teachers who
use computers for instructional purposes may
replace those who do not.

At the same time, traditional approaches
advancing students’ knowledge have not lost
their relevance. A broad variety of strategies
are needed for productive learning as well as
the teacher’s professional expertise. Thus,
integrated strategies enhancing learning
should be part of modern teaching and serve
as a basis for further research.
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