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Therole of the ESP (English for Specific Purposes) teacher has evolved in response to societal and educational
shifts. Despite the extensive exploration of teacher roles in general ELT, the evolving nature and specific
challenges of the ESP teacher’s responsibilities have remained underexplored. This article aims to bridge
this gap by presenting a comprehensive framework of the ESP teacher’s multifaceted roles, emphasizing
their significance in contemporary educational contexts. This article explores the changing nature of the ESP
teacher’s role, conducting a retrospective analysis based on existing scholarly work, and identifies key aspects
of the teacher’s multifaceted responsibilities. Initially, the role of the teacher in general education was often
teacher-centered, with the educator seen as the authority and primary decision-maker. Over time, this shifted
towards a learner-centered model where the teacher acts as a facilitator, encouraging autonomy and student
involvement.

The article categorizes these roles into eight key functions: course designer, facilitator, subject-matter
researcher, methodology researcher, collaborator, autonomy-builder, evaluator, and project manager. These roles
are essential for addressing the specific needs of learners in various professional fields. The research highlights
the need for specialized knowledge in both language and the specific discipline being taught, along with
a comprehensive understanding of teaching methodologies. The ongoing transformation in the role of the ESP
teacher reflects broader changes in the educational landscape, where personalized, context-driven instruction is
increasingly prioritized. As ESP education continues to adapt to the demands of a globalized and digital world,
teachers must develop new skills, embrace learner autonomy, and foster effective collaboration to remain
relevant in the evolving educational environment.
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POJ1b BUKJIAOAYA ESP: BIA, YYUTEJIA A0 MANCTPA NOBYA0BU ABTOHOMIT

lMeTpywkoBa AHacTacia MukonaisHa,
BUKaga4y kadpenpu iHo3eMHOI MOBU 3a NPOMECIMHUM CrPSIMyBaHHAM
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Poinb Buknagaua ESP (anrmiiichkoi MOBH JIs CTIeHialIbHUX I(iJIei) 3MIHIOETBCS Y BiJTIOBiAb Ha CYCITilIb-
Hi Ta ocBiTHI 3MiHuU. [lompu mmpoke BUBYEHHS poJiel BUKIIAadiB y 3arallbHOMY BUKIIaJaHHI aHTITIHCHKOT
moBH (ELT) eBomrortist Ta cnenudivai BUKIMKH, TTOB’A3aHi 3 000B’s13kaMu BUKiIanada ESP, 3anmumarorscs
HEJIOCTATHBO JIOCIIJKCHHMU. Lls crarrs mae Ha METi 3a[I0BHUTH L0 IIPOTAJIMHY, PEACTABIAI0YH BCEOIUHY
CTpYKTYypy GaratorpaHHux pouneii Bukinanada ESP, miakpeciroroun iX Ba/IMBICTb y Cy4aCHOMY OCBITHbOMY
KOHTEKCTL. ¥ CTaTTi JOCIIKY€EThCs eBOMIOLIsS ponti Bukiafada ESP muisxom perpocneKTHBHOIO aHaiily
Ha OCHOBI HAsBHHUX HAYKOBHX NpaIlb. Takox OKPECIOIOTECS OCHOBHI aCIEKTH Pi3HOMaHITHHX 000B’A3KiB
BiK/1aja4a. Crio4arky poib BUKIaJada B CHCTEMi 3araibHOi OCBITH 4acTo Oyia 30Cepe/keHa Ha CaMoMy
BUKJIa1a4eBi (teacher-centered): mexaror BHCTYIIAB SIK aBTOPUTET 1 TOJIOBHUY TIpUiiMad pimieHb. 13 gacom ms
MOJIENIb €BOJIIOIIIOHYBaJa JI0 0p1€HTOBaH01 Ha yuHs (learner-centered), ae Bukiazad BUKOHY€ poib pacuii-
TaTOpa, CPHSIOYN ABTOHOMIT Ta 3aJIy4CHHIO CTYJICHTIB. ABTOPKA KIaCH(iKye i PO Ha BICIM KIIIOYOBHX
(byHKuii: po3poOHUK KypCY, pacuitiTaTop, JOCIIAHUK IPEAMETHOI ratysi, JOCI AHUK METOA0JIOr, Konabo-
parop, ¢opmyBad aBTOHOMHOCTI, OLiHIOBa4 i KEPIBHUK MPOEKTIB. Lli posi € BaknuBAMH 17151 33 10BOJICHHSA
crenuivHUX MOTped YUHIB y pi3HUX npodeciiHux cdepax. JocmimKeHHs TiAKpecToe moTpedy y creria-
JII30BaHUX 3HAHHAX SK 3 iIHO3€MHOI MOBH, TakK i 3 KOHKPETHOT CIICL[iaJIbHOCTI, Y PaMKax SIKOi BUKJIaJa€ThCsI
1HO3eMHa, a TakoXK y IPYHTOBHOMY PO3yMiHHI MeTomouorii BukiafanHs. Tpusatoua tpancpopmalis poui
Bukiafada ESP BigoOpaxae mupii 3MiHH B OCBITHBOMY CEPELOBHILI, A¢ BCe OLIbLIC yBark NPUAIISETbCS
IIEPCOHAII30BAHOMY Ta KOHTEKCTHO Opi€HTOBaHOMY HaBuaHHIO. Ockinbku ocsita ESP nponosxye ananry-
BaTHCs JI0 BUKJIMKIB T100aTi30BAHOTO Ta MU(POBOTO CBiTY, BUKJIAAa4i MOBUHHI PO3BUBATH HOBI HABUYKH,
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MiATPUMYBAaTH aBTOHOMIIO THX, XTO HABYAETHCS, 1 COPUATH €(EKTUBHIHN CHIBIpali, 100 3aJIMIIATUCS aKTy-

aJIbHUMHU B YMOBax 3MiH OCBITHBEOTO cepeaoBuIa.

Knrouosi cnosa: memooonozia ESP, ponv yuumens, opienmoganuil Ha y4Hs nioxio, asmMoHoMIs YuHs, 210-

banizayis.

Problem statement. A teacher, like any
other profession, is evolving in accordance with
the needs and demands of society. Developments
in technology, globalization, wars, and artificial
intelligence are significantly shifting the roles
of teachers. Many scholars, such as Douglas
H. Brown, Wright T., Byrne O., and J. Harmer, have
researched the topic of teachers’ roles. However,
the development of the roles of ESP teachers has
not been extensively explored so far.

ESP is not just a matter of Science words
and grammar for Scientists, Hotel words
and grammar for Hotel staffand so on (Hutchinson,
Waters, 1987:19). It is an approach to language
learning, which is based on learner need. ESP
is an approach to language teaching in which all
decisions as to content and method are based on
thelearner’sreasonforlearning. ELT and ESP have
in common is that they are all primarily concerned
with communication and learning. ESP should
properly be seen not as any particular language
product but as an approach to language teaching
which is directed by specific and apparent reasons
for learning (Hutchinson, Waters, 1987).

Aim of the article. The aim of this article is
to conduct a retrospective analysis of the role
of the ESP teacher. To achieve this, we will define
theteacher’srole,reviewclassificationsofteachers’
roles, and trace their evolution in the field of ESP.

Methods. Retrospective Analysis:
investigation of the historical evolution of teacher
roles, transitioning from teacher-centered
to learner-centered approaches; evaluation
of pedagogical models and their application in
ESP teaching over time. Qualitative Analysis:
identification and categorization of the diverse
roles of ESP teachers based on a synthesis
of literature and observed teaching practices.
Comparative Analysis: comparison between roles
of ESP teachers and General English teachers
to highlight the unique aspects of ESP teaching;
analysis of methodologies and their impact on
ESP course design and delivery. Conceptual
Framework Development: proposing an eight-
role framework for ESP teachers, incorporating
roles like course designer, facilitator, collaborator,
evaluator, and autonomy builder; grounding
the framework in theoretical insights and practical
applications.

Thestatementofbasicmaterials. According
to the British Council the role of a teacher is
the relationship between the teacher and learner,
particularly in terms of the autonomy the learner
has over their learning (Teacher role). Based on
this definition there are two main approaches
to teaching: teacher-centered and learner -

centered. Prior to 1998 most of Europe adhered
to a teacher-centered approach, where
the teacher was seen as the figure of authority,
the sole source of knowledge, and the primary
decision-maker, responsible for the learning
process. In this model, the teacher acts as
both ‘controller’ and ‘assessor’ (Harmer,
1983:205). After 1998, there has been a shift
towards a learner-centered approach, in which
the teacher is viewed as a partner in the learning
process. In this role, the teacher becomes
a guide, facilitator, negotiator, and encourages
learner independence.

Sheerin S. (2018) has outlined that learner-
centered approach has aspects in common with
other approaches:

Learner Independence / Learner Autonomy

Self-access or Resource-based Learning

Learner Training / Learning Strategies

Task-based Learning

Learner-centered approach creates new
roles for Learners and Teachers and changes
the relationships between them (Sheerin).

Teacher’s roles

There are two conceptually different roles
based on the approach that is used — teacher-
controller (who is compared to a puppet-master
standing at the front of the class and controlling
everything) and teacher-facilitator (who maintains
students’ freedom) depending on the organization
of the classroom either in teacher-dominated or
learner-centred framework (Anisimova, 2010).

Douglas H. Brown identifies teacher as a:

Controller: a teacher always in charge
of every moment in the classroom.

Director: “a teacher is like a conductor
of an orchestra or a director of a drama” (Douglas
Brown, 2000: 167) Students engage in cither
rehearsed or spontaneouslanguage performance,
it is teacher’s job to keep the process flowing
smoothly and efficiently.

Manager: a teacher plans, lessons, module
and cources and who structures the larger, longer
segments of classroom time, but who then allows
each individual player to be creative within those
parameters.

Facilitator: a teacher step away from
the managerial or directive role and allow
students, with your guidance and gentle prodding,
to find their own pathways to success. A facilitator
capitalizes on the principle of intrinsic motivation
by allowing students to discover language through
using it pragmatically, rather than by telling them
about language.

Recourse: role is that the student takes
the initiative to come to a teacher. A teacher is
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available for advice and counsel when the student
seeks it (Douglas Brown, 2000).

Wright T. categorizes teacher
the following:

Instructor: Responsible for direct teaching,
providing structured knowledge, and guiding
students toward achieving learning objectives.

Facilitator: Helps students engage with
the material by providing tools and strategies to
explore concepts independently.

Manager: Organizes the learning
environment, manages time and resources
effectively, and ensures smooth classroom
operation.

Counselor: Supports learners emotionally
and socially, fostering a positive environment
and addressing individual needs.

Co-communicator:  Collaborates  with
students in discussions and tasks, promoting
a shared learning experience (Wright, 1987).

Byrne O. emphasizes several key roles for
teachers in the context of oral English instruction:

Presenter:  Teachers introduce new
language structures and vocabulary, providing
clear, engaging explanations. They ensure that
the material is appropriate for the learners’ level
and needs.

Facilitator: As facilitators, teachers
encourage studentsto actively engagein speaking
activities. This involves creating opportunities
for communication and helping students build
confidence in using the language.

Motivator: Teachers play a crucial role
in sustaining students’ interest and motivation
by selecting or adapting stimulating materials
and activities. Byrne highlights the importance
of the teacher’'s energy and sensitivity in
maintaining student engagement.

Controller:  During practice  phases,
teachers monitor student activities to ensure
they are focused and productive. They provide
guidance and feedback while maintaining the flow
of the lesson.

Evaluator: Teachers assess students’
progress, identifying their strengths and areas
for improvement. This role involves setting clear
objectives and aligning instruction with students’
developmental needs (Byrne Donn, 1987).

J.Harmer (2007) outlines out the following
roles:

Controller: teachers are in charge
of the class and of the activity taking place and are
often ‘leading from the front.

Prompter: a teacher occasionally offers
words or phrases, suggest that the students say
something (e.g. Well, ask him why he says that)
or suggest what could come next in a paragraph
a student is writing, for example.

Participant: teachers during student
discussions, role-plays or group decision-making
activities, is of people who ‘stand back’ from

roles into

the activity, letting the learners get on with it
and only intervening later to offer feedback and/
or correct mistakes. “There are also times when
we might want to join in an activity not (only) as
a teacher, but also as a participant in our own
right” (Harmer, 2007: 109).

Resource: acts as a source of additional
information and guidance when needed
(dictionary, website etc.).

Tutor: acombination of the roles of prompter
and resource (e.g. when students are working
on longer projects, such as process writing or
preparation for a talk or a debate, a teacher can
work with individuals or small groups pointing
them in directions they have not yet thought
of taking (Harmer, 2007).

As far as the ESP teacher is concerned, it
is important to distinguish between the roles
of teachers of English for Specific Purposes
(ESP) and those teaching General English (GE) in
secondary or higher education. For this reason,
we should clarify the difference between an ELT
teacher and an ESP teacher.

According to THutchinson and A.Waters,
the role of the ESP teacher differs significantly
from that of the General English teacher in several
ways:

An ESP practitioner, in addition to the typical
classroom teaching duties, must also handle
tasks such as needs analysis, syllabus design,
materials writing or adaptation, and evaluation
(Hutchinson, Waters, 1987).

The majority of ESP teachers have not received
specialized training in this field (Hutchinson,
Waters, 1987).

These two differences, emphasized in 1987,
are still relevant to the current situation in Ukraine.
There are very few universities in Ukraine that
include ESP methodology as part of their teacher
training programs.

A good ESP teacher has his/her competence
built on four pillars: solid English language
competence, adequate knowledge of the related
HEI disciplines, awareness of specific needs
of stakeholders in question (university, students,
government, job market requirements, etc.), as
wellasexperiencewith culturalissuesofthe current
international environment (Chmelikova, Hurajova,
2019: 447).

Dudley-Evans and St. John proposed
five roles for the: teacher, course designer
and materials provider, researcher, collaborator,
and an evaluator (Dudley-Evans, John, 1998). We
agree with with their identification of these roles.
However, we believe some of these roles should
be further specified, and additional factors should
be considered. The teacher’s role is not only
shaped by the approach to teaching but also by
other influences, such as:

1)internationalization of higher education
(Bologna Process, European Higher Education
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Area (EHEA), Erasmus+ Programme, Horizon
Europe Office (2023), Twinning Initiative (2023))
2)conferences on ESP (IATEFL international
conference, ESPSIG Online Open Forum,
TESOL international conference, all-ukrainian
conferences etc.,);
3)ESP projects -
project (2014-2017);

4) digitalization of education - the rapid
adoption of online learning platforms and digital
tools, accelerated by the COVID-19 pandemic.

Therefore, based on the literature review
and qualitative analysis we can identify such 8
ESP roles as:

1) course designer — any ESP teacher should
design its course to meet the needs of particular
learners. Major factor affecting ESP course
design are language description, lerning
theories and needs analysis (Hutchinson,
Waters, 1987: 22).

2) facilitator — an ESP teacher encourages
students to actively engage in speaking activities,
prioritizing fluency over accuracy. As a facilitator,
he or she also works with mixed-ability students
and adapts both the delivery of material
and the material itself to accommodate varying
levels.

3) subject-matter researcher — it is impossible
to teach ESP effectively without researching
the specific field of study. The teacher must
bridge the gap between general language skills
and the specialized needs of the learners.

4) methodology researcher —to equip learners
with the language skills and communicative
competence required to perform specific tasks
or succeed in particular professional contexts.
Teachers need investigate the approach
and methods that are used as this information isn’t
given in teacher training programmof the majority
of Ukraininan univesities.

5) collaborator - he or she should
cooperate with subject matter lecturers,
university administrators, students, job market
requirements etc. Collaboration and support are
key components of success. A teacher can be
at the forefront of ESP education, proficient in
English and culturally aware. However, without
effective collaboration with all stakeholders, their
efforts are likely to fail.

6) autonmy - builder — he ESP teacher fosters
English learning communities, creating private
groups on social media or messengers, using
asynchronous teaching methods, and applying
task-based learning to promote learner
autonomy.

7) evaluator — one should evaluate not only
course butlearner aswell. Thisincludes assessing
learner progress and course effectiveness.

8) project managers - ESP teachers can
take the lead in interdisciplinary cooperation

English for Universities

at their higher education institutions by submitting
projects that foster collaboration between
disciplines.

Conclusions and perspectives of further
research.Inconclusion,theroleoftheESPteacher
has evolved significantly from the traditional
teacher-centered approach to a more learner-
centered, autonomy-building model. This shift is
influenced by various factors such as globalization,
digitalization, and interdisciplinary needs. ESP
teachers now assume a diverse range of roles,
including course designers, facilitators, subject-
matter researchers, and collaborators, all aimed
at addressing the specific needs of learners in
professional contexts. As educational approaches
continue to change, ESP teachers must adapt to
new methodologies, conduct ongoing research,
and foster learner independence. Ultimately,
the evolving ESPteacher’srolereflectsthe broader
changes in education and the increasing
demand for specialized, learner-driven language
instruction. Further research into the evolving role
of the ESP teacher can explore teacher training
and professional development in the Slovak
and Czech Republic.
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