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Aim. This article explores higher education diplomas recognized based on their social determinants across
Europe. Academic mobility, the application of international educational standards, cultural and linguistic
barriers, and the principle of equal access to education are the key factors forming the internationalization
process in education.

Methodology. Qualitative analysis is applied to international legal frameworks, educational policy doc-
uments, and institutional practices that regulate diploma recognition. Using comparative data and official
sources, it explores initiatives like the Bologna Process, Lisbon Convention, and Erasmus+ to determine their
effect on harmonizing higher education and academic cooperation.

Results. Academic mobility is a key instrument that corporations use to foster cross-border partnerships
and scientific exchange. Backed by various EU actions, it encourages educational systems to align with one
another and streamlines coordination. However, it still struggles with bureaucratic speed bumps, and concern
about brain drain hangs over the EU. Quality and comparability between institutions are still (and always will
be) closely monitored via accreditation. Standards, trust, and transparency: bodies like ENQA and Ukraine’s
NAHEQA maintain standards and mutual trust, while tools such as the ESG and EQF facilitate openness
and mobility. The new study also explains how differences in language and culture stand in the way of diplomas
being recognized. Fostering inclusivity and intercultural dialogue — the crux of multilingualism initiatives,
including the European Centre for Modern Languages and EU multilingualism policies — is key to integrating
diverse learners and professionals.

Conclusions. As a fundamental value of the EU, access to education is affirmed. Still, restrictive migration
and security policies result in the denial of access to education to vulnerable groups, and in particular to refugees
and migrants. The piece notes that as EU strategies evolve, they must address these tensions to provide a fair
recognition of qualifications while being attentive to national concerns and respecting the universal right to
education and career development in an interconnected world.

Keywords: academic mobility, diploma recognition, higher education accreditation, cultural and linguistic
barriers, equality of access to education.
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Merta. CrarTa JOCTiKye CoLiaibHi AeTepMiHAHTH, IO BIUIMBAIOTH HA BU3HAHHS JUILIOMIB IPO BHIILY
ocBiTy B €Bpormi. Y LEHTpi yBaru — akajeMiuHa MOOIUIbHICTh, BIPOBAKCHHS MIKHAPOIHHUX OCBITHIX
CTaH[apTiB, KYJIIBTYPHI Ta MOBHI 0ap’€pH, a TaKOX MPUHITUI PIBHOTO JOCTYITY 0 OCBITH K KJIIOUOB1 YHHHUKH,
10 (OpPMYIOTH IIEH TIpoIiec.

MetopoJorisi. JlocmipkeHHsT 6a3yeThbesl Ha SIKICHOMY aHaji3i MIKHApOJHHX IPABOBUX PaMOK, OCBITHIX
NOJITHK Ta IHCTUTYLIMHUX MPAaKTHK, sSKi PEryIIOKTh BU3HAHHS JMILIOMIB. 3ally4cHO MOPIBHSIbHI JaHi
Ta oQiliiiHi JuKepena, pO3IISHYTO Taki iHiniatTueu, sk Bomomcekmii mpouec, JlicaBoHChKa KOHBEHLLs
Ta porpama Erasmust, juist OMIHKH iXHEOTO BILTMBY Ha TaPMOHI3ALIiI0 Ta CHIBNPALIO Y Cepi BUIIOT OCBITH.

Pesynbrarn. AKazLeMqua MOOUIBHICTE TOCTA€ K KIIOYOBUN MEXaHi3M CIPHSHHS TPaHCHAL[OHANBHIA
criBIparil Ta HaykoBoMy OoOMiHy. 3a MmATpHMKH iHiniatne €C BOHa cripusie 30JIMKCHHIO OCBITHIX CHCTEM
1 CIPOIIEHHIO TIPOLieAyp BU3HAHHS JWIUIOMIB, TIONPW HAsBHI TPYAHOII, SK-OT OIHOpOKpaThuuHi Oap’epu

Bunyck 110. 2025



.l.
MSGipHI/IK HayKOBUX IIpaIlhb

Ta PU3HK BIATOKY KaJpiB. AKDEIUTALis 3alMIIAETHCS UEHTPATLHUM IHCTPYMEHTOM 3a0€3MedeHHs SKOCT
Ta TOPIBHIOBAHOCTI MK ycraHoBamu. Taki oprauisauii, sk ENQA ra ykpainceke HA3SIBO, nixrpumyrors
CTaHIApTH Ta B3a€EMHY J10BipY, a iHcTpyMeHTH Ha KtanT ESG ta €KP cnpusitoTs npo30pocTi Ta MOOITIBHOCTI.
JlOoCIiZUKeHHSI TAKOXK HAarOJIOLIY€ Ha BIUIMBI MOBHHX 1 KYJIBTYPHUX BiIMIHHOCTEH, I1I0 YCKIIAHIOIOTh BU3HAHHS
AumIoMiB. [HiniaTHBY, SK-0T €BPONEHCHKUA LEHTP Cy4acHHX MOB Ta nonitnka €C mono 6aratoMoBHOCTI,
CTpsIMOBAHI Ha MIATPUMKY IHKIIO3HBHOCTI Ta MIKKYIBTYPHOIO Iiaiory, IO € KPUTHYHO BAXKIIMBUM IS

lHTCI‘paHII plSHOMaHlTHI/IX rpyn CTyI[CHTlB i (l)aXIBHIB

BucHoBku. PiBHMI ZOCTYI 10 OCBITH YTBEPILKYETHCS SIK OJJHA 3 OCHOBOIIOJIOXKHUX LiHHOCTEeH €C, oqHaK
oOMeKyBajlbHaA MirpamiiHa HONITHKA Ta 3pOCTaHHS CEK I0pH3aLlii MEePEeIKOKAIOTh JOCTYITy IJIsl BPa3JIuBUX
TpyI, 30KpeMa ODKEHITIB 1 MIrpaHTiB. ¥ CTarTi poOUTHCS BHCHOBOK, IO TMOMAIBIIMKA PO3BUTOK CTpAaTETii
€C wmae 30cepepKyBaTHCS Ha TIOAOJAHHI IHMX CYMEPEYHOCTEH, 3a0e3ledyroun CIpaBeINBE BU3HAHHS
kBaniikaliil i3 BpaxyBaHHSM HalllOHAJIFHUX IHTEPECIB Ta yHIBepCaIbHOTO MpaBa Ha OCBITY 1 mpodeciiHuii

PO3BUTOK y II00aIi30BaHOMY CBITi.

Knwwuogi cnosa: akademiuna mMobinbHicms, GUSHANHA OUNIOMIG, aKpeoumayis 6Uuwjoi 0ceimu, KynbmypHi

ma mosHi bap ‘epu, pieHicmb 0ocmyny 00 0Cgimu.

Introduction. The timeliness and necessity
of studying the social determinants affecting the
recognition of diplomas of higher education in the
context of growing globalization and academic
mobility. The impact of policy factors like
quality assurance mechanisms and institutional
accreditation, as well as cultural and linguistic
barriers, and equitable access are crucial in
defining the educational landscape across
borders. As European integration progresses
even further, not least through the alignment of
Ukraine to the European Higher Education Area
(EHEA), understanding these social determinants
in relation to diploma recognition is essential if
you want to promote fairness, transparency, and
inclusiveness in higher education. This research
is significant because it has the potential to shed
light on systemic barriers that prevent students
in  non-majority groups (including refugees,
students in poverty, and students who are not
native speakers) from educational opportunities.
The novelty derives from the comparative analysis
of the Ukrainian case across transnational EU
policy networks and frameworks, highlighting
new connections between national reforms
and supranational collective action to better
explain the role of specific case considerations
in an interpretative capacity in rapidly devolving
contexts.

The aim of this article is to analyze how social
determinants such as academic mobility, quality
assurance mechanisms, cultural and linguistic
barriers, and equality of access influence the
recognition of higher education diplomas within
the European Union, with particular emphasis on
Ukraine’s integration into the European Higher
Education Area.

Literature overview. In the global era of
academic and professional mobility, the issue
of recognition of higher education diplomas is
of paramount importance to the construction of
inclusive and competitive knowledge economies.
Kvit and Yeremenko (2021) state that the quality
and comparability of diplomas are not only
a question of educational policy but also of

national development and integration into the
EHEA. However, important differences in their
educational norms, accreditation processes, and
institutional independence are still making mutual
recognition challenges in another country.

While the Bologna Process has been guiding
yet challenging, those Ukrainian universities
are striving towards the European standard.
According to Strashniuk and Petrova (CtpaLuHiok,
& MNeTtposa 2018), it was rather obvious that the
structural and institutional mismatches between
the old system and Bologna principles resulted
in ineffective student assessment systems
and quality assurance mechanisms. Larger
questions of internationalization magnify these
problems. Academic mobility and cross-border
collaboration are not without their challenges.
However, administrative and cultural barriers
impede access to these opportunities, particularly
for students who hail from less integrated systems
(KanawmHikoBa & Jlyrosuin, 2021).

Thus,diplomarecognitionsitsattheintersection
of quality assurance, international cooperation,
and educational equity. Harmonization of quality
standards and mutual trust between institutions
underpin meaningful mobility and transparency
of qualifications (Westerheijden et al., 2007).
Ukrainian experience demonstrates that even sol-
id efforts towards convergence do not eliminate
the social, political, and institutional determinants
underlying the fairness and efficiency of
recognition practices (PiHikoa & LLlapoga, 2018).

The article studies the impact of social
factors such as academic mobility, institutional
accreditation, cultural-linguistic barriers, and the
equal access concept on the acknowledgement
of higher education diplomas in the EU, with a
special focus on the Ukrainian dimension. The
policy analysis and literature review underscore
systemic tensions and opportunities that
characterize contemporary forms of recognition.

Methodology. This study uses a qualitative
method that draws from document analysis and a
critical literature review. Primary sources consist of
European policy documents (such as the Bologna
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Declaration, Lisbon Recognition Convention,
and ESG standards), national education quality
reports, and legal frameworks for recognizing the
diploma. Scholarly literature, both by Ukrainians
and international academics, is also reviewed
to provide context for challenges and best
practices. This approach allows the discussion
to cover European-wide trends and the Ukrainian
experience comparatively, while also emphasizing
both structural problems and specific countries’
well-developed approaches. This methodology
design is suitable for obtaining a multidimensional
and complex insight into diploma recognition in a
globalised education space.

Results and Discussion. Academic Mobili-
ty and Quality Assurance as Pillars of Recog-
nition. The recognition of diplomas from higher
education institutions is far from simple, especial-
ly when it involves aspects related to academic
mobility, quality assurance, and cultural-linguis-
tic diversity. Mobility efforts such as the Eras-
mus+ programme have increased opportunities
for students and staffin education internationally
(Teichler, 2012); structural differences and arbi-
trary recognition procedures still limit access to
international education and labour.

Mobility facilitates integration; however, mobil-
ity needs to be based on solid accreditation sys-
tems. Ukraine has a central authority for qual-
ity assurance, the National Agency for Higher
Education Quality Assurance (NAQA); they align
national quality assurance frameworks with Euro-
pean standards (Kvit & Yeremenko, 2021). The
European Standards and Guidelines for Quality
Assurance (ESG), which ENQA actively promotes,
contribute to the homogenisation of evaluation
processes at the national level and increase trust
and comparability (Costes et al., 2008).

Cultural and Linguistic Barriers in the Rec-
ognition Process. However, diploma recognition
is more complex due to cultural and linguistic bar-
riers, even with these frameworks in place. This
could lead to delays or refusals for non-native
speakers due to variations in grading systems,
program structure, or academic terminology.
Language and cultural dissonance present sub-
stantial barriers for students, and for accreditors
as well (PiHikosa & LLlaposa, 2018).

The migration flows also drive the need for flex-
ible recognition policies. The recent upheavals in
the world, especially in Ukraine, led some of the
EU countries to make smoother processes for
refugees from Ukraine. Political will and human-
itarian-driven motives may speed up reforms in
recognition systems toward a retraction phase of
inclusivity.

Equity of Access and Inclusion in Recog-
nition Policies. On the other hand, access to
recognition is still uneven. Women, refugees, and
low-income students often have structural dis-
advantages. Recognition policies need to active-

ly engage with equity in terms of the broader EU
objectives towards more inclusive education
(Herbaut et al., 2021)

Coordination between national and interna-
tional institutions determines the recognition of
qualifications. There must be ongoing conversa-
tion and reform of recognition frameworks so that
they are as fair, transparent, and inclusive as pos-
sible in global academic mobility.

The EU principle of equal access to quality
education is enshrined in the EU Charter of Fun-
damental Rights and supported by the work of
the Institutions and other key legal instruments.
On the European level, the Directorate-General
for Education, Youth, Sport and Culture (DG EAC)
at the European Commission manages programs
like Erasmus+ that aim to foster the educational
inclusion of member states. They deal with the
inequalities that face the most disadvantaged
groups such as ethnic minorities, women and stu-
dents with disabilities: the European Institute for
Gender Equality (EIGE) and the EU Agency for
Education of Persons with Special Needs.

Data Source Legal frameworks such as the EU
Charter of Fundamental Rights (2000) and Direc-
tive 2000/43/EC on equality irrespective of racial
or ethnic origin establish non-discrimination in
education. The European Social Fund+ (2021-
2027) provides financial support for reducing
educational disadvantage, and the Barcelona tar-
gets (2002) are set for equitable early childhood
access. Other efforts by the Council of Europe in
areas such as minority language education and
cultural inclusion complement these efforts.

These tools and policies, adapted together,
bring an inclusive education that enables all indi-
viduals to succeed regardless of whether they
come from a different background.

Studies show higher education degrees cor-
relate with more favorable opinions of and sup-
port for the EU and its policies (Dgbrowski et
al., 2019). Higher-education attendance and
success promote a favourable view of European
integration, and civic engagement among edu-
cated individuals, highlighting the importance of
equitable access to higher education in this con-
text. Nevertheless, restrictive migrations policies
frequently deprive marginalized groups of edu-
cational processes, and, consequently, worsen
social inequalities (Pnbauyk, 2021).

Migration Policy and the Securitization of
Education Access. Meanwhile, EU migration
policy has increasingly shifted from the humani-
tarian plan to the security agenda. All too often,
the needs of refugees and migrants seeking
education are secondary to border control and
anti-migration efforts (Kalantaryan & Salamors-
ka, 2019). This is an example of securitization that
can produce challenges, such as obtaining a stu-
dent visa or meeting university requirements to be
admitted (Spina, 2020). In many countries of the
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world, critics claim that such ‘cleaning’ social pol-
icies violate human rights and social integration
by cutting access to education to those groups
that need such education the most.

In addition to internal migration, the EU has
also externalized migration control, granting such
responsibilities to neighboring countries, such as
Turkey and various states in North Africa and the
Balkans. To facilitate more effective management
of migration flows, the strategy has been criticized
for enabling a detour of responsibility from the
EU, risking human rights violations and reduced
access to education (Ribeiro, 2022). Conse-
quently, a large number of migrants exist in illegal
limbo, incapable of proceeding to higher educa-
tion because of these bureaucratic and financial
restrictions.

On the whole, EU policies on migration and
education are still at odds. Even though vital pro-
grams such as Erasmus+ encourage mobility and
internationalization, the increasing focus on secu-
rity creates barriers for at-risk populations when
accessing higher education. A more balanced
approach is required: an approach that protects
the interests of member states and that respects
migrants’ right to education as a means to inte-
gration and social mobility (Dabrowski et al.,
2019; Ribeiro, 2022; Spina, 2020).

Policy Evolution and the Ukrainian Dimen-
sion in the European Context. The role of policy
in determining diploma recognition as a field can
be viewed in the context of the main phases of
the European integration process and education
policy, as well as socio-economic change. Key
to integrating migrants and equal access to labor
markets across member states: Recognizing aca-
demic qualifications earned outside the EU has
become a powerful tool lately. EU diploma rec-
ognition policies have transformed over several
decades in the context of economic, political, and
social changes, as well as the accession of new
members and integration in the European Higher
Education Area (EHEA).

The early years of European integration were
dominated by economic collaboration in the Euro-
pean Economic Community (EEC). Education
policy continued to fall within the national policy
realm and lacked common EU-wide standards for
diplomas. But labor mobility made some form of
recognition of qualifications increasingly neces-
sary. Sending host countries were (and continue
to be) responsible for evaluating foreign degrees
(Teichler, 2012), resulting in varying degrees of
difficulty in recognition processes.

The Maastricht Treaty was a turning point, for-
malising the newly rebranded EU and incorporat-
ing deeper integration for education among other
sectors. One of the first legal approaches to har-
monizing the recognition of diplomas is Directive
89/48/EEC from 1989, aiming to standardize the
recognition of professional qualifications of regu-

lated professions in the EU. According to Keeves
and Watanabe (Keeves & Watanabe, 2003, p. 78),
“The directive provided a basis for recognition of
diplomas in terms of common training levels rath-
er than the detailed equivalence of programs”.

The EU made an important step in harmonis-
ing the educational systems in Europe with the
signing of the Bologna Declaration in 1999. At the
heart of this diploma recognition was the Euro-
pean Credit Transfer and Accumulation System
(ECTS). The Bologna Process aimed to estab-
lish a European Higher Education Area (EHEA)
where degrees would be reciprocally recognized
according to shared qualifications frameworks
(Herbaut et al., 2021). During this time, some of
the biggest expansions of the EU occurred, with
the accession of countries like Poland, Hungary,
and Romania, as they adapted their education-
al expectations to EU standards (Mazrekaj et al.,
2018).

According to Kvit (2019), “The establishment
of the Bologna Process premises made it pos-
sible for Ukraine to integrate into the European
system of intercultural and global integration pro-
cesses, which required significant changes in the
governance of higher education, standardization
of curricula, and the introduction of a credit unit
based on progress similar to the European Credit
Transfer System (ECTS)” (p. 114). These reforms
have significantly boosted academic mobility and
diploma recognition in the EU.

Visa policies in the EU became more personal-
ized in the 2010s, and diploma recognition gained
a new dimension as a pillar of the EU migra-
tion policy since the refugee crisis of 2015. For
instance, the European Commission broadened
the recognition frameworks to help with integrat-
ing migrants and refugees into the labor market
(European Commission, 2017). They updated
Directive 2005/36/EC, which had governed the
recognition of professional qualifications from
non-EU countries, to meet the rising numbers of
skilled migrants.

Oneofthe mostvisible issuesin this arearelates
to challenges connected with diploma recogni-
tion, especially in Eastern European states, where
national authorities face difficulties in meeting
migration policies together with creating a highly
skilled work force (Hrabovska, 2020, p. 62) Coun-
tries like Lithuania and Slovakia strengthened
bureaucratic barriers for non-EU graduates due
to their requirement of diploma translations and
detailed equivalence assessments.

Today, the EU still grapples with the pressures
of globalization, greater migration, and changing
labor market needs. Such efforts have been piv-
otal in harmonizing qualifications between coun-
tries with clear and consistent recognition pro-
cesses (UNESCO, 2023). Moreover, the Lisbon
Recognition Convention, passed by the Council
of Europe and UNESCQO, is still a key pillar of inter-
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national diploma recognition policies (Council of
Europe 2020).

Notably, EU member states simplified
the recognition of diplomas held by Ukrainian
refugees after Russia invaded Ukraine in 2022.
In the words of Aerne and Trampusch (Aerne
Trampusch, 2022: p. 137), “The fast adoption
of recognition procedures for displaced students
and professionals is duly noted as a typical
example of the intersection of education policy
and political decision making”. In response,
several countries, including Romania and Poland,
have established fast-track processes to absorb
graduates from Ukraine into their education
system and subsequently into their labor market
(European Commission, 2023).

Through educational harmonization initiatives,
migration factors, and geopolitical currents, EU
policies on diploma recognition have considerably
evolved. The EU Directives, the Bologna Process,
and the ECTS system are examples of documents
that have addressed the issue of academic stan-
dardization and facilitated diploma recognition
(Hou, 2017). Buthurdles persist, especiallyaround
ensuring migrants can effectively integrate, adopt
the local language, and deal with broader politics
around recognition policies. However, on the oth-
er hand, the EU can still improve its policies even
as it adapts them, and as it does so, close coop-
eration between its government, universities, and
international organizations will come in handy to
strengthen the processes for diploma recognition
in the future

Conclusions. The process of recognition
of higher education diplomas is complex and
conditioned by various factors: academic mobility,
standards of higher education accreditation and
quality assurance, cultural-linguistic peculiarities
and policiesofaccesstohighereducation. Mobility
both represents and reinforces international
collaboration, but it is starting to highlight the
need for harmonized frameworks and reduced
bureaucracy. ENQA and NAHEQA also pioneered
the development of tools for accreditation, such
as ESG and EQF, which support quality and trust
across systems.

Cultural and language barriers are still
a major challenge, especially for migrants.
A variety of EU actions, including the role
of the ECML, are addressing these challenges,
but there is also an opportunity for more
inclusive and context-sensitive policies. Resilient
inequalities - particularly among refugees
and marginalized groups — highlight the tension
between migration control and education rights.
Future work could examine recognition systems
and inclusion in higher education in light of global
changes, like climate and tech shifts.
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