Ilegaroriuni Haykm

YOK 372.881.1
DOI https://doi.org/10.32999/ksu2413-1865/2026-113-11

MEXAHI3MU B3AemMoaIl
IMMJIILUTHOIO TA EKCIMJIILUTHOIO HABYAHHA IHO3EMHOI MOBM

dopop KatepuHa MocunisHa,
OokTop dhinocodil, aoueHT kadpenpu ginonorii,
Bakaprnamcbkul y2opcbkul yHieepcumem imeHi ®epeHuya Pakoui Il

fodor.katalin@kmf.org.ua
orcid.org/0000-0002-5086-0944

MHaTuk KaTtaniH bBenniBha,
aokTop dinocodii, goueHT kadeapwu dinonorii,
BakapriamcbeKkull y2opcbKul yHisepcumem imeHi @epeHua Pakoui Il

hnatik.katalin@kmf.org.ua
orcid.org/0000-0003-4975-6266

MonHap €Ba PomaHiBHa,
acucTeHT Kadenpm dinonorii,

Bakaprnamcbkul y2opcbkul yHieepcumem imeHi ®epeHuya Pakoui Il

molnar.eva@kmf.org.ua
orcid.org/0009-0009-5785-5214

CyuacHi MiX0OAM 10 MOBHOIO HAaBYaHHS BCE YACTIIC 30CEPEKYIOThCS HA iHTerpauii pi3HOMAHITHHX
KOTHITHBHUX INPOLECIB, OCKUIBKH L JO3BOJSE 3HAYHO MIJBHIIMTH C(CKTUBHICTH HABYAIBHOIO MPOLECY.
Hinxin, sKuii MO€HY€E CBIOMI Ta HECBIZOMI €ICMEHTH HABYAHHs, JI03BOJISIE KpALle 3PO3YMITH, SIK e(ek-
TUBHO DO3BHMBATH MOBHY KOMIICTCHTHICTh, BKIIOYAKOYM BCi H606X1,HH1 aCIIeKTH: JIEKCHYHi, rpaMaTH4Hi,
(hoHeTHYHI Ta COLIIOKYIBTYPHI.

MerTo10 11i€i cTaTTi € TIMOMMA aHasi3 B3aeEMOIi CBIIOMUX 1 HECBIIOMHX IPOIECIB Y MOBHOMY HaBYaH-
Hi Ta BU3HAYCHHs IXHHOTO BIUTUBY Ha ()OPMYBAHHS MOBHOI KOMIIETEHTHOCTI y4HiB. Y ITOCIiPKCHHI aKIleH-
TY€TbCS yBara Ha poJli CBiJOMOTO HaBUaHHS, sIKE 30CEepe/KeHe Ha JeTaJbHOMY BHBYCHHI MOBHUX CTPYKTYp
1 mpaBwJI, @ TAKOXX HAa 3HAYCHHI IHTYITUBHOTO CHPUIHATTS MOBHOTO MaTepiaiy, sike Iependadyae aBTOMaTHY-
HE BUKOPHUCTaHHS MOBHMX €JIEMEHTIB 0Oe3 CBiZOMOi yBaru. BaknuBuM acmekToM € Te, SIK MOE€AHAHHS LUX
JIBOX KOMITOHEHTIB CITpHs€ OUTBINI TIIMOOKOMY 3aCBOEHHIO MOBH 1 MiABHINYE i1 ¢EKTUBHICTh Y PEATBHHUX
KOMYHIKaTHUBHUX CHUTYaIlisX.

MeTonu JOCHiKEHHS B CTATTi IPYHTYIOThCS Ha JIETANBHOMY aHalli3i HayKOBUX JDKEpel, 10 BUBYa-
I0Th Pi3HI aCIeKTH MOBHOI OCBITH, @ TaKO)X Ha MOPIBHSIHHI ICHYIOYHMX MiJXOIiB 10 Oprasi3aiii HaB4aH-
Ha. Ilig yac HanucaHHs poOOTH OyI0 BUKOPUCTAHO METOA y3aralbHEHHS IJI CUCTeMaTH3alii TeopeTHY-
HUX MOJIOXKEHb 1 METOJ BHOKPEMJICHHS AJIS BU3HAUEHHS KIIIOYOBUX XapaKTEPUCTHUK HPOLECIB PO3BUTKY
MOBJICHHEBHX HaBUYOK.

PesynbTaT 10C1i1KeHHS i ITBEPIKYIOT, IO MIO€IHAHHS CBIIOMOIO aHAII3y MOBHHX CTPYKTYP 3 iHTYi-
THBHUM CIPHHHSTTSM MOBJICHHS CIIpHs€ OLIbLI e(peKTHBHOMY (OPMYBAHHIO MOBHOI KoMneTeHTHOCTI. Jlocin-
JKCHHSI TaKOXK [0Ka3aJI0, L0 3aCTOCYBAHHS PISHOMAHITHUX HABYAIBHUX IIIXO/IB, 110 BKIIIOYAIOTH I0€AHAHHS
K CBIZOMHX, TaK I IHTYITHBHUX NpOLECIB, 3a0e3neuye CTaOUIbHII 1 OLIbLI CTIHKI Pe3yNbTaTH HABYAHHL.
Taxuil miAXix gonomarae CTyJeHTaM He JIMIIE KPalle pO3yMITH TCOPETHYH] aCIICKTH MOBH, a i Ha MPAKTHULI
3aCTOCOBYBATH OTPUMaH| 3HAHHS B PEAJIbHUX KOMYHIKaTHBHUX CHTYALlsIX.

3po0ieH0 BUCHOBOK, 1110 €()eKTHBHE MOBHE HaBYaHHS IIepeadadae CBiJoMe MOETHAHHS PI3HIX MEXaHI3MiB
3aCBOEHHS MOBH. BI/IKopI/ICTaHHH CBIJIOMOTO HaBYaHHS Pa30M 13 IHTYITUBHUM CIIPUUHSATTSM Y KOMYHIKaTHBHO-
MYy CEpEeIOBHILI CIIPHSE TAPMOHIHHOMY PO3BUTKY MOBHOT KOMIIETEHTHOCTI T2 MOBJIEHHEBUX HABUUOK.

Knwwuogi cnosa: mosna xomnemeHmHicms, c8i0oMe HAGUAHHS, IHMYIMUGHEe CNPULIHAMMSA, KOMYHIKAMUGHe
cepedosuuye, HaguaAIbHI NIOX00U, MOBIEHHER] HABUUKLU.
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Modern approaches to language learning increasingly focus on integrating various cognitive processes, as
this significantly improves the effectiveness of the learning process. An approach that combines both conscious
and unconscious elements of learning leads to a better understanding of how to develop language competence
effectively, covering all necessary aspects: lexical, grammatical, phonetic, and sociocultural.

The aim of this article is to provide a deeper analysis of the interaction between conscious and unconscious
processes in language learning and to determine their impact on the formation of students’ language competence.
The study highlights the role of conscious learning, which focuses on the detailed study of language structures
and rules, as well as the importance of intuitive perception of linguistic material, which involves the automatic
use of language elements without conscious attention. An important aspect is how the combination
of these two components contributes to deeper language acquisition and increases its effectiveness in real
communicative situations.

The research methods in this article are based on a detailed analysis of scientific sources that study
various aspects of language education, as well as on comparing existing approaches to the organization
of learning process. The method of generalization was used to systematize theoretical concepts and the method
of differentiation was employed to identify the key characteristics of the processes involved in the development
of speech skills.

The results of the study confirm that the combination of conscious analysis of language structures with
intuitive perception of speech leads to more effective language competence development. The research
also shows that the application of various learning approaches, incorporating both conscious and intuitive
processes, ensures more stable and sustainable learning outcomes. This approach helps students not only
understand the theoretical aspects of the language better but also practically apply the knowledge in real
communicative situations.

It is concluded that effective language learning involves the conscious integration of different language
acquisition mechanisms. Using conscious learning along with intuitive perception in a communicative
environment contributes to the harmonious development of language competence and speech skills.

Keywords: language competence, conscious learning, intuitive perception, communicative environment,
learning approaches, speech skills.

Bctyn. binbwicTe pocnigpkeHb, NpuUcBAYe- aKTUBYHOTbCA W 3abe3nedvyloTb LWBUALLE BUKO-

HMX HaBYaHHIO rpamMaTuKX, YMOBHO MNOAINSAKTLCS
Ha ABa OCHOBHI MiAXoAu: HaB4YaHHSA 3 OMOPOK Ha
npaswuna, ke nepeabayae KOrHiTUBHI, eAYKTUBHI
Ta CBigOMI npoLlecu, YyacTo 3a NiaTPUMKMN BUKNa-
Jada i HaB4aHHA 6e3 sSIBHOro BUKOPUCTaHHSA npa-
BWUI, WO IPYHTYETBLCA Ha acouiaTuBHomy abo imn-
NiLMTHOMY 3aCBOEHHI. Y pasi bpaky YiTkux npasun
YYHi MoknagalTbCcs Ha O6pobKy MOBHUX AaHUX,
wo BiabyBaeTbca 3a ydacTio nam’qaTi.Takun
nigxin cnpusae opMyBaHHIO 3HaHb, SKi Ierko

HaHHA MOBHMX 3aBAaHb, OOHAaK Ui 3HAHHSA 3a3BU-
ya’l 3anuwarTbCs CUTYaTMBHUMMW i He 3aBxgu
nigoarTbCs y3aranbHeHHI0 abo nepeHeceHHo Ha
HOBi MOBHI KoHTekcTu (Ortega, 2009).

XyrncTenH nigkpecnie, Wo HeMae €AUHOro yHi-
BepCanbHOro BU3HAYEHHS iMMAMILMTHOIO Ta €KC-
NAILWMTHONO HaBYaHHSA, i cCaMe Le 4acTo Crnpuyu-
HIOE TEPMIHOMNOrYHY HESICHICTb Yy AOCHIOXEeHHSX
3 OBOMOAiIHHSA APYrot Ta iHO3eMHOK MoBamu. BiH
NPOMNOHYE PO3PI3HATU Li TEPMiIHU Ha OCHOBI TOrO,
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UM CBIOOMO y4Ye€Hb HamMaraeTbCa BUABUTU pery-
NApPHOCTI B MOBHOMY MaTepiani (ekcnniumMTHe HaB-
YaHHSA) YK 3acBOIOE X HECBIQOMO Mig Yac poboTu
3 MOBHUMW pAaHuMu  (iMAMIUMTHE HaBYaHHA)
(Hulstijn, 2005).

Tpu B3aeMoOnoB’A3aHi MUTaHHA MNPUBEPHYNN
3Ha4Hy yBary B OOCRIOXEHHAX 3aCBOEHHA OpYroi
Ta iIHO3EeMHOI MOB Ta CTallm OCHOBOI AN BENu-
KOI KiNIbKOCTi emnipnyHux pobit. Lli gocnigkeHHs
cBig4aTb MPO CKMagHICTb KOrHITUBHUX Mpouecis,
LLLO neXaTb B OCHOBI MOBHOIO HaBYaHHS i nigkpec-
nNioTb HEOOXIAHICTL X BaraToBUMIpPHOro aHanisy.

Mepwe nuTaHHA CTOCyeTbCA pPoni yCBIOOM-
NEeHHs1 B NpoLueci MOBHOrO 3aCBOEHHS, 30Kpema
TOro, YN MOXIIMBE HaB4YaHHSA MOBU 0e3 cBigo-
MOro po3nisHaBaHHA MOBHUX OOPM i CTPYKTYp
(Williams, 2005; Leow & Hama, 2013).

Lpyre nutaHHS Ma€e BUpPa3HO MEeTOAONOrMYHUN
XapakTep i noB’sizaHe 3 NpobremMor BUMiptoBaHHSA
yCBiOOMMEHHS B nNpoueci MOBHOIMO HaBYaHHA.
OcHoBHa yBara AoCrigHWKIB 30CepenkyeTbCcsl Ha
TOMY, SKMM YUMHOM MOXHa MEepeKoHNnBO 3addik-
cyBaTu piBeHb YCBigOMIeHHsa 6e3nocepenHbo
nig 4ac BMKOHaAHHA Y4YacHUKaMW HaB4arbHOro
3aBaaHHA. Lle nutaHHs € ocobnueo cKagHuMm,
OCKifIbK/ YCBIiJOMIEHHA He 3aBXau nigaaetbes
NPSIMOMY CMOCTEPEXEHHIO, a ToMy noTpebye
BUKOPUCTaAHHSA HenpsMmx MeTOAIB BUMIipHOBaHHS
Ta peTernbHO PO3po0NeHnxX AOCNiIOHNLBKNX IHCTPY-
mMeHTiB (Godfroid, & Schmidtke, 2013).

TpeTe NUTaHHSA 30CepemKyeTbCa Ha B3aeMogil
MK iIMAAILUTHUMKY Ta eKCnAiuMTHUMM Npouecamm
B 3aCBOEHHI gpyroi Ta iHO3eMHOiI MOB.

CyTHIiCTb nornsirae B TOMy, 4 34aTHE eKChfi-
UMTHE 3HaAHHA — 30Kpema Yy dopMi creuianbHO
BUKNAgeHUX negaroridyHMx npasun — CApUATU
dopmMyBaHHIO Ta pPO3BUTKY iMMNILUTHOI MOB-
HOI KOMMeTeHTHOoCTi. [ocnigHuKiB UikaBUTb, 4K
MOXe cBifjomMa yBara 4O MOBHUX OOpM i npaBun
3 4yacoMm TpaHCcOopMyBaTUCA B aBTOMaTU30BaHi
MOBHi MeXaHi3Mu, siKi fiexkxaTb B OCHOBI LLBUAKOro
Ta CMOHTaHHOro MOBIfeHHA. Lle nutaHHA € uen-
TpanbHUM ONs Teopil Ta NPakTUKM BUKNagaHHS
MOB, OCKIfIbKM Big HbOrMo 3anexuTb pPO3yMiHHA
TOro, SKOK MIpOI0 LUiflecnpssMoBaHe HaB4YaHHS
MOXe NiAgTPUMyBaTU NPUPOAHI NpoLecn MOBHOIO
3acsoeHHs (Ellis, 2015).

TeopeTyHe OOIrpyHTYBaHHA npoonemu.
Cy4acHuin ctaH HayKoBUX SOCHiAXKEHb MOXHa y3a-
ranbHUTU TakUM YUMHOM, LLO iCHY€E LUMpOKa 3roAa
040 TOro, L0 OBOMOAIHHA APYrolo Ta iHO3EMHOK
MoBamMun nepepbavae opMyBaHHA IMNMILUTHOT
MOBHOT KOMMeTeHTHOCTi. BogHouac BigcyTHIn
KOHCEHCYC CTOCOBHO MeXaHi3MiB LibOro rnpowecy,
a TaKoX LWoAo poni, sKy Bigirpae ekcnniymTHe
3HaHHSA B po3BUTKY apyroi moewu (Ellis, 2005).

3a BigCyTHOCTI eKCNMiLMTHMX NpaBUIT HABYaHHS
I'PYHTYETbCA Ha 06pobLi MOBHUX AaHMX i poboTi
nam’aTi, He NpuBoaaAYn A0 POPMYBaAHHS CUCTEM-
HOro rpamaTu4Horo npaswuna. HatomicTb 3a HasB-
HOCTi MpaBun nNpouec HaB4YaHHA CMMPaETbCs Ha

cpokycoBaHy yBary Ta KOrHITUBHI MexaHi3amu, Wwo
NiATPUMYIOTBCSA CBiJOMOKO yBarot. Y pesynbrari
Lboro BigOyBaeTbCs y3arasfibHEHHSA rpamMmaTUYHUX
3HaHb i3 YiTKNUM YCBIJOMMNEHHSIM MOBHUX 3aKOHO-
mMipHocTen (Ortega, 2009). Oanun nigxig posrns-
[a€ HaB4YaHHSA MOBU ©e3 ABHOMO MOSICHEHHS npa-
BWUI SIK TaKUI MPOLEC, LLIO CMMPAETbCs Ha 0OpobKy
MOBHOIo MaTepiany Ta naMm’sitb i He Bege o dop-
MyBaHHS YCBIOOMJIEHOI rpamMaTu4yHOlI CUCTEMMU,
TOoOi 9K HaBYaHHA 3 npaBunaMu 0asyeTbCs Ha
30CepemKeHin yBasi Ta Npn3BoAUTb 4O CBIZOMOro
y3aranbHEeHHs MOBHUX 3aKOHOMIPHOCTEWN.

Ennic Haronowye, WO HaBYaHHA MOBW Mae
BUXOAUTU 3 pearnbHOl KOMYHikauii, a He 3 Hane-
ped BU3HA4YEHUX rpamMaTU4HMX MpaBun. Y4HIiB
cnig 3anyyaTu OO BUMKOHAHHA 3aBOaHb, Y SAKUX
OCHOBHUI aKUEHT pobuUTbCA Ha 3HaYeHHi Ta cnin-
KyBaHHi. Y npoLueci BUKOHaHHS Taknx 3aBAaHb rpa-
MaTWU4YHi CTPYKTYpM MOCTYMNOBO YCBIiAOMIIOOTHCS
Ha OCHOBI HabyToro JOCBiAy, TOAI SIK porib y4nuTens
nonsarae B ToMy, LWOO 3BEpHYTU yBary y4HiB Ha Ui
MOBHi 3akoHomipHocTi (Ellis, 2005).

B ekcnepumeHTanbHOMy gocnimkeHHi Ana-
HeH (1995) Byno 3any4yeHo TpW rpynu y4HiB, SKUM
NPONOHYBanNu Pi3Hi TMNW MOBHOrO Matepiany: iMn-
niuMTHa npeseHTauis rpamMaTtuyHMx opm depes
BidyanbHi 3acobu, ekcnniuMTHe MOSICHEHHA npa-
BUT Ta NoegHaHHA obox nigxoaiB. PesynkraTtu
nokasanwu, Lo iMniiunTHa Npe3eHTauiss No3NTUBHO
BMNSiMBaria Ha 3anam’siToByBaHHS Ta BUKOPUCTaHHS
uinboBoi MoBU. BogHovac CTyaeHTu, sKi He oTpu-
MyBann >XOOHOI eKCnAiUMTHOT IHCTPYKLIiT, YacTo
Jonyckanun nponyckn Ta HagMipHi y3aranbHeHHSs
y MoBneHHi. Ti X, XTO HaB4aBCA 3a YMOB eKCnJsii-
LUMTHOIO BUKNaAaHHsA, 4acTo BAaBanucda OO nepe-
HEeCEeHHS CTPYKTYp pigHOT MoBW. 3aranbHuUn BUCHO-
BOK JOCHIKEHHS NonsiraB y TOMY, WO eKCNiuuTHe
HaBYaHHS, 3aCHOBaHe Ha npaBunax, Mano Bupas-
HUWM No3nTMBHUI edekT (Alanen, 1995).

Ennic (2009) TeopeTuyHMMN Ta eMNipU4HUMHU
aprymeHTamu HaBnaku, JOBOAUTb, O iMMNiLUTHE
rpamaTuyHe onaHyBaHHS € KIHO4YOBUM CKIagHU-
KOM CrpaBXHbOI MOBHOI KOMMeTeHTHocTi. Moro
3HaYyLLiCTb BU3HAYAETLCH HE NULLE TUM, LLO BOHO
CTaHOBUTb BaXXITMBUIN €fIeMEHT MOBHO| KOMMETEH-
Uil TMX, XTO BMBYA€E MOBY, arne 1y Noro LeHTparnb-
Hin poni B Npouecax 3acBOEHHS Ta NPaKTU4YHOIO
BUKOpPUCTaHHA MoBU. OCKiNnbKM MoOBa B pearibHIin
KOMYHiKaLjii 3aCTOCOBYETbCH LIBUOKO W aBTOMa-
TUYHO, caMe IMMNANIUUTHI MexaHiamun 3abe3nevytoTb
edeKkTUBHE MOBMEHHA, TOAiI SIK eKCnniuuTHI nig-
Xoam MatoTb OOMeXxXeHe 3aCTOCyBaHHS B CMOHTaH-
HUX MoBneHHeBUx cutyauisax (Ellis, 2009).

OeKenzep (2003) spgincHmB ornsg  gocnig-
XE€Hb, MPUCBAYEHNX MNPOTUCTABMNEHHIO IMMAILNT-
HOMO Ta EeKCnAiUMTHOrO 3aCBOEHHA APYroi MOBM
K y nabopaTtopHuX, TaK i B ayAnTOpHMX yMOBaXx.
OTpumaHi pesynsraTtu NepeBakHOI MipOK CBia-
YMIIN HA KOPUCTb EKCMMILUTHOIrO HaBYaHHS.

MeToponoria Ta metogun. [locnigkKeHHs r'pyH-
TYETbCS Ha KOMMMEKCHOMY aHarni3di TeopeTuyHmnx
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nigxoaie 4O BMBYEHHA MeXaHi3MiB iMNNiLUTHOIO
Ta eKCnniuMTHOro HaB4YaHHA IHO3EMHOI MOBMW.
OCHOBHUM METOAOM AO0CHIAXEHHS BUCTYNae aHa-
ni3 HaykoBuX [xkepern, WO MPUCBAYEHi pPi3HUM
acnektam iMNNiUMTHOIO M eKcnniyMTHOro Has-
YaHHS Ta 3aCBOEHHSI rpamMaTU4YHMX 3aKOHOMIp-
HOCTEN y npoueci KOMyHiKaTUBHOT AisnbHOCTI. Lle
O03BOMMO cucTeMaTtusyBaTu CydacHi nigxogu
Ta BUOINUTU KIKOYOBI NPUHUMNM B3AEMOAIT LMX
MeXaHi3MiB y HaBYaHHi iIHO3EMHOT MOBMU.

Ona BusBMNeHHA BigMIHHOCTEW Ta ChiNbHUX
puc MK nigxogamMn 3acTOCOBaHO MOPIBHAMNBHUN
MeToA, WO Aa€ 3MOry OUiHUTU e(PEeKTUBHICTb pis-
HUX CTpaTerin HaB4YaHHA 3 BpaxyBaHHSM TXHbOrO
BNNUBY Ha POpMYyBaHHA MOBMEHHEBUX HaBUYOK.
MeTopg y3aranbHEHHSA BUKOPUCTaAHO Af1A cuctema-
TU3auil TEOPETUYHUX NONOXKEHD.

3acTocyBaHHA 3a3HadveHux MeTtodiB 3abesne-
4yye MNocnidoBHMA, HAyKOBO OOrpyHTOBaHMA Mioxig
00 JocnifpKeHHs i OO3BONSE PO3KpMBATM 3aKOHO-
MipHOCTI B3aemogil iMnNiuMTHOrO Ta eKCrniuuTHOro
HaBYaHHSA B MPoLEeCi OBOSTOAIHHSA iIHO3EMHO MOBOIO.

MeToK cTaTTi € gOocCnigKeHHs1 B3aeMoaii CBi-
OOMUX i HecBigOMMX MNpoueciB Y MOBHOMY HaB-
YaHHi Ta TXHbOro BNJIMBY Ha PO3BUTOK MOBHOT KOM-
neteHTHocTi. Ocobnunea yBara npuaiNsSeTbCa poni
CBiJOMOro BUMBYEHHSA MNpaBun i CTPYKTYp MOBMW,
a TaKoX 3Ha4YeHHI IMMNIUMTHOrO 3aCBOEHHS,
ke 3abesneyye aBTOMATM4YHE BUKOPMUCTaHHSA
MOBHUX €JIEMEHTIB.

Pe3ynbTaTty Ta gMcKycii. Y negarorivHin nire-
paTypi ekcnaiunTHe Ta iMNNiuuTHE BUBYEHHS OpYyrol
MOBM iHOAi BU3HAYaETbCA A0BOMI y3arasibHEHO — 9K
HaB4YaHHS i3 3aCTOCYBaHHAM rpamMaTuYHNX NPaBuI
abo 6e3 ix BukopucTtaHHsa (Hulstijn, 2005).

JDocnigpkeHHa npoueciB  iMAMILNMTHOIO HaB-
YaHHSA € cKknagHum 3aBgaHHaM. MNepwa npobnema
nonsira€ B TOMY, 4M [AINCHO YMOBW HaBYaHHS
BMKIMKAOTbL iMNAIUUTHI  MEeXaHi3aMu HaBYaHHA.
Lle o3Hayae, WO BaxnuBO 3'sicyBaTu, Yn cCripwu-
A0Tb NEeBHi ymoBM abo MeTogum HaB4YaHHA aBToO-
MaTM4YHOMY 3aCBOEHHIO 3HaHb, LLO BigOyBa€eTbCs
6e3 ycBigomMreHoi yyacTi y4HiB. [pyra npobnema
nonsrae B TOMY, UM He 3afisaHi OgHOYaCHO €eKc-
NNILUTHI MEXaHi3M1 HaB4YaHHS, OCKINbKM CBigome
HaB4YaHHS MOXe BMJIMHYTM Ha npupogHe, iHTyi-
TUBHE 3aCBOEHHS MaTepiany.

BaxnuBo 3asHauMTn, WO iMOAILUUTHE HaB-
YyaHHA BiabyBaeTbcsa 6e3 cBiQOMOI yBarm y4His,
i Ue ycknagHwe MeTogonoriyHum nigxia oo mnoro
BUBYEHHSA. OCKINbKN YYHi HE MOBUHHI YCBIAOMMIO-
BaTW NPOLIEC HABYaHHS, BXXJITMBO CTBOPUTN YMOBMH,
B SKMX BOHU 3MOXXYTb OCBOKOBATU HOBi 3HaHHA 6e3
SIBHOrO YCBIOOMJIEHHS TOro, LIO L HaB4YaHHS.
Hanpuknag, SKWO y4YacHWKU OOCRigKeHHSs 3Ha-
HOTb, WO BOHU 6epyTb y4YacTb Yy BMBYEHHI MOBMW,
Lie MOXe 3Ha4YHO 3MIHUTU IXHIO NOBeAiHKY Ta Npo-
Lec HaB4yaHHsA. Tomy, HaBiTb cama O0G6i3HaHICTb
yYacCHUKIB NMPO CBOK y4acTb Y AOCNIOKEHHI MOXe
NocTaBUTK Nig 3arpo3dy OOCTOBIPHICTbL pesyrnbra-
TiB, OCKINbKM iXHS CBIAOMICTb MOXe BMNnmMBaTu Ha

Te, ik BOHM 3acBOOOTb MOBHI CTpykTypu (Isbell &
Rogers, 2021).

OueBugHO, WO iMMNILNTHE HABYaHHA NPU3BO-
ONTb 00 OPMYBaAHHS iIHTYITUBHOIO BiA4yTTS: Y4YHI
4acTo yCBIOOMIMIOKTb, WO NEBHi MOBHI 3aKOHOMIp-
HOCTI BXXe 3aCBOEHI, NPOTE HE MOXYTb YiTKO Nosc-
HUTK, Y YOMY caMe MOoNsirae Lue 3acBOEHE BMiHHS
(Rebuschat, 2008).

EkcnniyuTHi 3HaHHS € yCBIiOAOMMEHUMU, He
0BMeEXYTbLCA BiKOM abo eTanom po3BnTKY MOBLIA
Ta MOXYTb 3aCTOCOBYBaTUCA NULLE 3@ HAsABHOCTI
[OCTaTHLOro 4acy ASfii OCMUCIIEHHSA W BUKOPUC-
TaHHS BignoBigHMUX npaswun. IMNNILMTHI 3HaAHHA,
HaBnaku, OPMYIOTbCA HECBIAOMO, Mamxe He
nigaalTbCsa CrOBECHOMY ONUCY Ta BUMHUKAKOTb
y Npoueci NpMpOAHOro 3aCBOEHHS MOBU. IXHBOI
OCHOBHOI0 NepeBaror € aBTOMaTUYHICTb PYHKLiO-
HyBaHHS, WO 3abe3nevye LWBUAOKE Ta CMOHTaHHe
MoBHe cninkyBaHHs (Larsen-Freeman, 2003).

DeKencep (2015) posrnsigae 3acBOEHHS Opy-
roi MOBW $IK TMOCTYMNOBUMA KOTHITUBHUA nNpouec
(hopmyBaHHA HaBM4YOK. ABTOpP OMMUCYE HaBYaHHA
K nepexig Big eKkcnmiyMTHOro onaHyBaHHSA MOB-
HUX NpaBun OO aBToMaTu3auii Yyepes MNpakTuKy.
Ha nouaTtkoBuMXx eTanax Y4Hi MOKnagalTbCA Ha
CBiJOME PO3YMIHHA rpamMaTUYHUX CTPYKTYp, sKe
3 YyacoM TpaHCHOPMYETbLCS B iMMNMILNTHI, aBTOMa-
TWU30BaHiI MOBHi HABUYKMW.

HeKewcep (2015) Haronowye, Wo ekcnniunTHe
HaBYaHHS Bidirpae BupillanbHy porb Y CTBOPEHHI
no4YaTKkoBUX MOBHUX MoAernemn, ocobrmeo B ymMoBax
(hopmanbHoro HaeByaHHS. BogHodac edhekTuBHE
Ta WBWNAKE MOBMNEHHST MOXKNUBE NuLLE ToAj, Konn e
YCBiJOMIEHE 3HaHHA CTae aBTOMaTUYHNM B HacCrli-
pok cuctematumyHoi npaktukn (DeKeyser, 2015).

Hanpuknap, ©GaratopasoBe npeacTaBNeHHS
MOBHUX 3paskiB MoOXxe cnodaTtky obpobnartucs
iMANILMTHO, ane 3 4YacoM Y4Hi MOXYTb CBiAOMO
nomiyaTy 3akKOHOMIPHOCTI 1 cbopMyBaTU eKcnni-
UWUTHI 3HaHHA. HaBnaku, ekcnniunMtHe HaBYaHHA
MOXe nigTpumyBaTh iMMNIUUTHE, Oonomararyu
3BepTaTu yBary Ha BaXIMBi MOBHI efieMeHTU, sKi
Mornu 6 sanuwuTtnca HenomiveHnmu (Ellis, 2015).
Ennic (2006) Tako Haronowye Ha BaXKIMUBOCTI
rpamMaTU4YHOro HaB4YaHHSA Ha paHHiIX eTanax OBOSO-
OiHHA gpyroto MoBow. BogHo4vac BiH 3a3Havae, Lo
Ha No4YaTKoBOMY eTani OOUiNbHO HagaBaTw Mpio-
pUTET HaBYaHHIO, 30PIEHTOBAHOMY Ha 3HaYeHHS,
a uinecnpsiMoBaHe BUWKIadaHHS rpamMaTuMKu BBO-
OWNTU Mi3Hile — ToAi, KON B YYHA BXe MNoYMHae
thopmyBaTMCa iHOMBIOyarlbHAa MOBHa CcUCTeEMa.
Ennic nigTpumye nigxig, 3rigHO 3 9kuM rpama-
TU4YHe HaB4YaHHA Mae OyTm nobygoBaHe 3 ypaxy-
BaHHAM SK iMMIILUTHUX, TaK | eKCnniuMTHUX Mexa-
Hi3miB 3acBoeHHs (Ellis, 2015).

ObngBa aBTOpM MNOrOMXKYHOTbCS, WO edek-
TUBHE BUKIagaHHsA rpaMaTKn He MOXe I'pyHTyBa-
TUCA BMKJITIOYHO Ha NMpaBunax, a Ma€ niaTpumyBatu
NPUPOOHMA PO3BUTOK MOBHOI KOMMETEHTHOCTI
yepes noegHaHHA aBTOMAaTU30BaHMX Ta YCBIOOM-
TNeHUX npoLiecis.
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KpaweH (1994) 4iTkO pO3pI3HAE 3aCBOEHHS
MOBU Ta i BUBYEHHS, NOB’A3y04M nepLue 3 imnni-
UMTHUMU, @ Apyre — 3 eKCniuyuTHMMKN Npouecamu.
3acBoO€eHHA MOBU BigOyBaeTbLCS HECBIOOMO, Y Npo-
Lueci NnpnpoaHoi KoMyHikaLii, i € OCHOBHUM [xXepe-
JIOM PO3BUTKY MOBHOI KOMMETEHTHOCTI. HaTomicTb
BMBYEHHSI MOBW I'DYHTYETbLCS Ha CBiAOMOMY OMaHy-
BaHHi rpamMaTtu4yHUX NpaBui i METAMOBHUX 3HaHb.
ABTOp nMigKpecrnoe, WO CroOHTaHHe Ta nnaBHe
MOBJIIEHHA € pe3ynsrtatoM came iMNAiuMTHOro
3aCBOEHHSA, TOAi SIK €KCMMIUNTHI 3HAHHS BUKOHYIOTb
obmerxeHy (PYHKLit0 KOHTPOITO MOBMEHHS, Ky Kpa-
LWeH HasuBae «MOHITOpoM». Llen MOHITOp mMoxe
3acTocoByBaTUCHA nulle 3a NEeBHUX YMOB: KOMU
€ [oCTaTHbO Yacy, yBara 3ocepekeHa Ha hopmi,
a BignoBigHe npaBuo BidoMe BUBYaKOHYOMY MOBW.

Baranom KpaweH (1994) crTBepaxye, LWO
yCriLHe OBOMNOAiHHA ApYroto abo iHO3eMHOK MOBOHO
OasyeTbcs nepegyciM Ha iMANIUATHUX npolecax,
a eKkcnniuuTHe HaB4YaHHSA Bigirpae nuie JOMOMIKHY,
nigTpumMmyBanbHy ponb (Krashen, 1994).

3rigHo 3 Ennicom, ycniwHe BMBYEHHSI MOBU
Ta NOBHOLiIHHE PO3YMiHHA MOBHOI 30aTHOCTI 3Hau-
HOIO MIpOIO 3anexaTb Big npouecis, WO (yHKUio-
HYIOTb iMNniunTHO. Lle o3Havae, wo ana dopmy-
BaHHA cTabinbHOro n eeKkTUBHOro piBHA MOBHOT
KOMMNETEHTHOCTI BMBYa4YMM HeobxigHa HecBi-
Joma, aBToMaTM3oBaHa MOBHa obpobka. Came
Taki iMNNiUMTHI MexaHi3amMu 3abe3nevyloTb HagdilriHe
BMKOPUCTaHHA MOBM B pearibHii KOMYHiKauil, Toai
K CBigOMe ornpaltoBaHHA NpaBusl Bigirpae gono-
MixkHy porib (Ellis, 2005).

KpawueH (1994) Takox BBaXkae, O YCnillHe OBO-
nogiHHa apyrolo abo iHO3EMHOK MOBOK T'PYHTY-
€TbCH nepenyciMm Ha iMNNILMTHOMY 3aCBOEHHI Yepes
3pO3yMifiMin MOBHUI BXif, TOAi AK eKcnniuMTHe HaB-
YaHHS Bigirpae nuLle JOMOMDKHY, KOHTPOSTbHY POrib.

Ennic (2011) nigkpecntoe B3aemMoito iMmnniunT-
HUX | eKcniunMTHUX NPOLECIiB, HAronoLy4yu, LWo
cBifjoMa yBara OO0 (popMU MOXe CnpsiMoBYyBaTu
Ta nigTpyumyBaTtu imnniuMtHe HaeyaHHA (Ellis,
2015). Hartomicte [OeKencep (2015) posrnsgae
3aCBOEHHSI MOBU €K npouec HabyTTs HaBUYOK,
Yy SKOMY €EKCMUMTHE 3HaHHA 4epe3 NpaKTuKy
MOCTYNOBO aBTOMAaTU3YETLCHA N MEepPEeTBOPHOETLCS
Ha iMOMIUATHY MOBHY KOMMETEHTHICTb. Takum
YMHOM, Ui Migxogn MO-pi3HOMY OLIHIOKTb pPOrfb
CBiIOMOro HaB4YaHHS, arie BCi BU3HAIOTb KIll0YOBE
3HaA4YeHHs1 IMANIUMTHUX npoueciB Ans edeKkTus-
Horo mosHoro BonogaiHHs (Ellis, 2005).

OcCKinbkM HaB4YaHHA MOBW Y KMaCHUX yMoOBax
3a CBOEK MNPUMPOOOID € MepeBaXHO eKchsiunT-
HUM (Leow, 2015), BaxnuBuMM € Te, B SAKiA Mipi
€KCNNiUMTHI Npouecu HaBYaHHA Ta eKCnAiUuTHI
3HaHHA MOXYTb MPU3BECTN 40 PO3BUTKY iMMNILUT-
HUX 3HaHb. Lle mae 6e3nocepenHe 3HAYEHHS Mpu
AOcCnigKeHHi npouecy BUBYEHHS APYroi Ta iHO3eM-
HoiMOBM. HaykoBUi nparHyTb Kpalie 3po3ymiTu
YMOBMU, AKi NPU3BOOATb 0O HAMKpaLLUUX pesyribra-
TiB 4NS Y4YHIiB, @ caMe OO0 PO3BUTKY iMNMILUTHUX
NiHrBICTUYHUX 3HaHb (Long, 2017).

BucHoBku. B aHanizoBaHin nitepartypi 4iTKo
NPOCTEXYETLCA NOABINHA NpUpoga MOBHOMO HaB-
YaHHA, 9Ka BKMYae iMNNiUMTHI Ta eKCnniuUTHI
MexaHiamn. IMnniuMTHe HaB4YaHHS 3abe3nedvye
aBTOMAaTUYHICTb i LWWBUAKICTb MOBIIEHHS, OpMYyeE
iHTYITUBHE BIgYYTTS MOBHUX 3aKOHOMIPHOCTEWN,
ToAi K eKcnniuuTHE HaB4YaHHSA 403BOSIAE CBiAOMO
onaHyBaTW rpamMaTu4Hi CTPYKTypu i npasuna.
EdekTnBHE HaBYaHHA CNUpPaETbCA HA B3aEMOAIiH0
UMX npoueciB: eKkcnniyMTHe 3HaHHA Ha no4aTKo-
BUX eTanax gonomarae yy4yHsiMm 3BeptaTu yBary Ha
KMOYOBIi MOBHi eneMeHTu, sKi 3rogoM aBToMaTu-
3yIOTbCA W iHTErpyroTbCa B iMMANIUUTHI HaBUYKW.
AHi cyTo iMNMiUMTHE HaBYaHHSA, aHi i3oriboBaHe
ekcnniuynTHe BUKNagaHHS He € aocTaTHIiMM ansd
[OCArHEHHSI BUCOKOrO pPiBHSA MOBHOI TOYHOCTI
Ta cnoHTaHHocTi (DeKeyser, 2015).

LocnigXeHHsA OCTaHHIX pPOKIB TakoX Ainnn
nopibHoro BUcHoBKy. LlaxiHkas (2023) y cBoemy
OOCHiMKEeHHI nigKpecntoe, Lo HanKpalli pesyrib-
TaTu [ocAralTbCsA 3a YMOBM MOEOHAHHA €KC-
NAIULMTHOMO M IMANIUUTHOrO HaBYaHHS 3arieXxHo
BiO PiBHS MiOrOTOBKM Y4HIB, HaBYanbHUX UiNen
Ta KOHTEKCTy BuknagaHHsa (Shahinkaya, 2023).
JocnigpxeHHa Komap (2024) nokasye, Wo KOMYHi-
KaTMBHUM Nigxia OO HaBYaHHS aHrMincbkoi MOBU
y 3aknagax cepegHbOl Ta BULLOT OCBITU edoek-
TUBHO MNOEAHYE eKCnniuuTHe Ta iMnniyMTHEe HaB-
YaHHs. ABTOpKa Big3Hadae, WO BUKOPUCTAHHSA
CBiOOMOIO MOSICHEHHS rpaMaTUYHUX NpaBusl
(EKCMNIUUTHUIA eneMeHT) pasoM i3 MNPaKTUKOK
B peanbHUX KOMYHIKaTUBHUX cuTyauiax (imnni-
LUMTHUA €NEMEHT) Cnpuse NiaBULLEHHIO MOTMBaLT
CTYOEHTIB, PO3BUTKY KOMYHIKAQTUBHOI KOMMNETEHT-
HOCTIi Ta aBToMaTu3auii MOBMEHHEBUX HAaBUYOK.
Kpim TOro, sacrocyBaHHA TpeHyBasibHUX Brpas
BUCOKOro piBHS O03BOMSAE pPO3BMBATU BCi YOTUPU
MOBHI HABMYKN — FOBOPIHHA, ayditoBaHHSA, YATaHHS
Ta NUCbMO — Yy B3aEMOMNOB’A3aHOMY KOHTEKCTI.
Pesynbratn nokasyloTb, WO Takun iHTerpoBaHun
niaxig He nvwe niagBuLLYye TOYHICTE BUKOPUCTaHHSA
MOBU, a N POPMYE HTYITUBHE BIOYYTTA MOBHUX
CTPYKTYp, 3abe3neyyroum KOMMMEKCHUI PO3BUTOK
iHLUWOMOBHOI KOMMNETEHTHOCTI CTYAEeHTIB Ta y3roa-
XKYIOHUCh i3 CydaCHUMU CBITOBUMMK NpakTUKamu
BUKNagaHHsa iHodeMHux moB (Komap, 2024).

PerynsapHe npeacraBneHHs MOBHOro maTepiany
i cuctemaTuyHa npakTuKa CrpusaTb nepexoay
BiJ CBiAOMOro onaHyBaHHA MpaBuSil OO0 aBTOMa-
TN30BaHOrO BUKOPUCTAHHA MOBHUX CTPYKTYp, LLO
€ OCHOBOI e(EeKTMBHOIO CMNOHTAHHOIO MOBJIEHHS.
MeTtogonorivyHi  gocnigXeHHsa NigKpecnoTb, LWo
BUBYEHHS iMNILMTHMX NPOLECIB CKNagHe, OCKiNbKn
BOHW BigOyBatoTbcs 6e3 ycBigoMIeHHs yyHiB. MNpu
LbOMY pPOSib YYMUTENS MNOSISArae He nulle B NoAaHHi
npaswun, a 'y CTBOPEHHI YMOB AJ19 aKTUBHOIO BUKO-
PUCTaHHSA MOBU B KOMYHIKaTUBHNX 3aBAAHHSIX, L0
NOEOHYIOTb 3HAYEHHS | opMY.

3aranom, edekTMBHE OBOMOAIHHA OPYrow
abo iHO3eMHOK MOBaMM MOXNIUBE nuvwle 3a
yMOBM 36anaHcoBaHOro NoeAHaHHS iMnniLnMTHOro
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Ta ekcnniuMTHOro HaB4YaHHs, Lo 3abe3nedvye op-
MyBaHHS sik aBTOMaTU30BaHUX, TaK i CBigOMMX
MOBHWNX HaBUYOK, HEOOXiAHMX ANsi NOBHOLIHHOIO
CMOHTAHHOIO CMiNKyBaHHS.
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