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The article explicitly reveals the necessity of using the project activity in foreign language classes in uni-
versities, which is one of the most relevant technologies that allows students to apply the accumulated knowl-
edge on the subject. The method of projects contributes to the formation of communicative competence, the
development of active independent and critical thinking of students and orientates them to joint research work.
It is revealed that communicative competence consolidates the ability to pronounce monologues and act out
dialogues in a foreign language, to perceive, to read and to understand directly the authentic texts.
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Hikonaenko O.B., Ymara T.0. TIPOEKTHI HABYAJIbHI TEXHOJIOT'T] V ®OPMYBAHHI KOMVYHI-
KATHMBHOI IHHIOMOBHOI KOMIIETEHTHOCTI CTYAEHTIB I11J] YAC BUBYEHHA IHO3EMHHNX
MOB ITPO®ECIMHOI'O CITIPSIMYBAHHA

VY crarti po3KpUBAETHCS HEOOXIAHICTH BUKOPHCTAHHS MPOEKTHOI AISTIBHOCTI Ha 3aHATTAX 3 1HO3EMHOI
MOBH y BUIIMX HABUAJIBHUX 3aKJAa/aX, KA € OAHIEIO 3 aKTyaJbHUX TEXHOJOTH, 10 AAI0Th CTyACHTaM 3MOTY
3aCTOCYBaTH HAKOIMMYCHI 3HAHHS 13 mpeaMeTa. MeTox IpoeKTiB cripusie (opMyBaHHIO KOMYHIKATUBHOI KOMIIE-
TEHTHOCTI, PO3BUTKY aKTHBHOTO CAMOCTII{HOTO MHUCJICHHSI CTYACHTIB Ta OPIEHTYE X Ha CIIJIBHY J0CIIi THHLIEKY
poboty. 3’sicoBaHO, 10 KOMYHIKaTUBHA KOMIETEHIisl KOHCOMAY€E y cOO1 BMiHHSI BHUTOJIOITYBAaTH MOHOJIOTTYH1
MIPOMOBH T2 BECTH J1iaJIOT 1HO3EMHOIO0 MOBOIO, CIIPUMMATH, YUTATH Ta PO3YMITH Ha CIIyX aBTEHTUYH] TEKCTH.

Knrouosi cnosa: komyHikamueHa KOMnemenmHicme, IHO3eMHA MOBA 071 CReYiabHUX Yilell, MEeXHON02Il, Wo
3aCHOBAMI HA NPOEKMHITI MeMOOUYi GUKAAOAHHS, KPUMUYHE MUCTEHHS, CHPUIHAMMSL, HAGUYKU CHINKYGAHHSL.

B craTthe packppiBaeTCs HEOOXOAUMOCTh UCIIONB30BAHUS MPOCKTHOM JACSITEIBHOCTH HA 3aHATUAX MO WHO-
CTPaHHOMY SI3bIKY B BBICIIMX yUEOHBIX 3aBEJCHHSIX, KOTOpPas SIBISCTCS OIHOW W3 aKTyaJbHBIX TEXHOJIOTHH,
MO3BOJISIONINX CTYJCHTaM MPUMEHUTh HAKOIUICHHBIE 3HAHUS 10 TpeaMeTy. MeToJ] MPOEKTOB CIOCOOCTBYET
(hopMUPOBAHUIO KOMMYHHKATHBHON KOMITETEHTHOCTH, Pa3BUTHIO aKTHBHOTO CaMOCTOSITETFHOTO MBIIIEHUS
CTYIICHTOB U OPUEHTUPYET UX Ha COBMECTHYIO HCCIIEIOBATEIBCKYIO paboTy. BBRIICHEHO, YTO KOMMYHHUKATHB-
Hasi KOMIICTCHIUSI KOHCOJIMIUPYET B ce0e YMEHHUE MPOU3HOCUTh MOHOJOIHYECKHE PEYM U BECTH JTUAJIOT Ha

HWHOCTpPAaHHOM S3bIKE, BOCIPUHHUMATh, YNUTATh U IOHUMATh Ha CJIIYX aYyTCHTUYHBIC TCKCThI.
Knioueswie cnosa: KOMMYHUKAMuUeHAasl KOMNemeHnntHocmeso, MHOCI’I’lpaHHblﬁ A3bIK OJIS1 cneyuailbHovlx L;e]leﬁ,
mexHonocuu, OCHO8AHHblIE HA I’lpO@KWlHOﬁ Mmemoouxe npenodaeaHuﬂ, Kpumuuyeckoe mbolulilieHue, eocnpusimue,

HABBLIKU O6W€Hl/lﬂ.

Statement of the problem. Foreign lan-
guages competency and competence, owing
to which any personality commits the occur-
rence in the world of foreign cultures, act as
a humanitarian phenomenon of professional
identity of the graduates, largely determin-
ing their competitiveness in the job market.
It is an integrative educational result and is
expressed in readiness of the potential spe-
cialist to use the acquired linguistic knowl-
edge, communicative skills and experience
in professional and social environment in
accordance with the requirements of state
educational standards.

The relevance of the research is con-
ditioned by strengthening the role of foreign
languages for specific purposes while teach-

ing in universities. The problem of forming a
foreign language for specific purposes com-
petency and competence is one of the key
issue in modern science studies. In addition,
one of the main components of competence
is practical experience. Within his/her com-
petence the person may be competent or
incompetent in some issues that have or gain
competence in a particular field. As it comes
to learning and personal development, which
takes place in the education system, one of
the results of education there must be acquir-
ing competencies and competences that are
required to work in various areas of public life
and professional field. During the training the
students should obtain core competencies,
including: informative (willingness to work with
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different types of information), communica-
tive (willingness to communicate with other
people), cooperative (willingness to cooper-
ate with others), decision-making (willingness
to solve different problems) [9, p. 74].

The objective of the study is to consider
communicative project-based learning tech-
nologies in forming foreign language com-
petency and competence, to describe basic
skills, to define requirements for the organi-
zation of cognitive and creative activities while
teaching foreign languages for specific pur-
poses. Despite a wide range of approaches
to define the essence and identify the fea-
tures of the notion ‘linguistic competence’, all
the researchers emphasize that the formation
and development of foreign languages com-
petence is possible only in the linguistic envi-
ronment and activity.

Analysis of recent researches and publi-
cations. Analyzing the structure of the given
notion, the researchers, as a rule, apart from
so important features as professional and for-
eign languages knowledge (cognitive com-
ponent), stress on ways of linguistic activity
through linguistic skills and habits (activity
component). Following such researchers as
T.I. Yamchynska, A.V. Mosiichuk, N.V. Vyshy-
vana, Ye. |. Passov, A. Mollica, H.D. Brown,
S. Ter-Minasova, N. Borysko, V.B. Galloway,
who emphasize the importance of value-mean-
ingful aspect of professional competence, we
can highlight axiological (valuable) component
in the structure of foreign languages compe-
tence by realizing that fundamental trends in
foreign linguistic activity of the personality are
determined with his/her value priorities [6].
Moreover, in the structure of values it is nec-
essary to stress on either professional values,
which motivate to commit cognitive activity,
or linguistic skills. Thus, foreign languages
competence is a system-value neoformation
of the personality who integrates foreign lan-
guages and professional skills, knowledge
and values. It must be said, that the person-
ality is able to evolve due to the process and
the result of knowledge, skills, values integra-
tion within studying and professional activity.
In addition, fundamental values are an engine
that provokes foreign languages competence
to develop through determining the personal-
ity’s significant place in trade education.

Presentation of the main material of
the study. Nowadays, unfortunately, there
are no fundamental researches which could
represent efficacious and productive tech-
nologies to form both professional and lin-
guistic competence of the students at wor-
thy level during studying at university. Due
to the genetic analysis of the phenomenon
we have defined a strong bond between

project-based learning and project meth-
odology and that the most significant and
efficient technology in order to form for-
eign languages competence of non-linguis-
tic university students is a project-based
learning technology. Modern pedagogical
theory and our practice prove that a pro-
ject-based learning technology, or critical
thinking approaches, is a way of productive
education and a far-out method to organize
personality-oriented education. The imple-
mentation of this technology in studying
allows us to solve some important didactic
problems and to guarantee not only sound
knowledge but also to provide conditions to
help the personality to get intellectual and
moral evolution, to form humanistic and
cognitive values, to learn how to be inde-
pendent, communicative and to manifest a
desire to help others [8, p. 454].

Among principle features of a pro-
ject-based learning technology we can name
the following:

students’ independent activity in order to
obtain knowledge and to gain skills;

— the existence of a problem which is signif-
icant, topical and interesting to students. This
problem motivates cognitive and research
activity by setting goals, analyzing different
references and points of view, implementing
different methodologies of research and inte-
grated knowledge.

— education is not limited only by obtain-
ing definite knowledge, skills and habits, it
organizes practice integrating emotional and
strong-willed spheres of the personality that
activate cognitive activity and subject position;

— students get a chance to commit a cre-
ative activity within the target topic, to find
necessary information in textbooks and other
sources. In addition, students learn to think
independently and critically, to determine
and solve difficult problems, maintain cause-
and-effect relations, to anticipate results and
different ways of potential decision-making
aftereffects;

— due to a project-based learning tech-
nology different forms of studying activ-
ity organization are implemented success-
fully. It provides students and teachers with
team-working conditions;

— all work is concentrated on students cre-
ation, interests, life experience, abilities;

— individual and group responsibility
increases because of a high-leveled competi-
tion among the students within the target pro-
ject. Each student must represent the results
of his/her individual research which is an inte-
grate part of the whole project;

— concurrent working on the project
teaches students to follow through on plans
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because they must represent tangible prod-
ucts, namely, to show a presentation, to write
a scientific paper, to collect and process sta-
tistic data, to produce audio or video materi-
als, to draw-up collage or wall-papers;

— a project-based learning technology fits
well in studying and conjoins smoothly with
traditional ways of education.

The implementation of a project-based
learning technology is especially topical in
the process of learning foreign languages
at non-linguistic universities because each
student can assess complexity of a problem
according to his/her abilities to make a deci-
sion. At the forefront at university the inde-
pendent use of a foreign language serves as
a means of getting new information, enriching
vocabulary, linguistic knowledge expanding
and applying it in new situations of the reality.
From a pedagogical point of view a foreign
language, as an academic subject, gives an
opportunity and creates the environment for
successful students’ cultural and personal
achievements. Modern standards of educa-
tion focus on communicatively and profes-
sionally oriented character of studying, and a
foreign language competence includes such
a notion as ‘communicativeness’ [10, c. 47].
Teaching foreign languages speech must be
an object of studying, and a language sys-
tem must be a means of studying speech.
Speech in its turn must be based on a stu-
dent’s communicative and cognitive demand
to pronounce ideas. This demand is included
into the system of motivation. Accordingly, a
teacher suffers from recurring psychological
and pedagogical problems and is unaware
how to create, form and save primarily having
existed demand to speak a foreign language
and to cognize something new by a foreign
language.

Educational project is a means of forming
motivation to learn a foreign language. It must
be mentioned, that the most significant fac-
tors which help to form inner motive to speak
a foreign language within a project-based
learning technology are the following:

—there is a strong bond of a project with the
reality: the main idea of any project must aim
at producing a product or making a decision
as a result of important for a student problem
solving in the process of practical activity;

— there is a group interest to fulfill a project:
it is very important to achieve from the stu-
dents to accept a project idea personally and
to save a motive to fulfill a project success-
fully without losing an educational purpose;

— there is a leading role of advisory-coor-
dinate function of a teacher: a teacher must
accept a position of an advisor and a coordina-
tor and refuse from a position of a leader and

a controller. It gives students an opportunity to
be autonomous and to demonstrate initiative
and self-sufficiency while working on the tar-
get project that promotes self-development.

It is necessary to designate vital method-
ological conditions underpinned by a pro-
ject-based learning technology as a modern
pedagogical methodology in the stage of cre-
ative applying of linguistic material.

1. Intensive oral practice. In order to form
necessary speaking skills of students and lin-
guistic competence at the level required by
the standards of education it is important to
organize intensive oral practice.

2. Communicative tasks. In order to form
communicative competence it not enough to
sate a lesson with a set of conditionally com-
municative or communicative activities that
help to solve communicative tasks. It is neces-
sary to provide students with the opportunity to
think, to prove and to discuss while solving a
problem. In this case students focus on a con-
tent of their statements making an idea the goal
and a language a means of its pronouncing.

3. Dialogue of cultures. In order to make
students use a language as a means of
cross-cultural interrelations it is necessary
either make students acquainted with coun-
try study information or find ways to involve
students into intensive dialogue of cultures to
let them cognize peculiarities of a language
function in a new for them culture.

The main goal of a project-based learn-
ing approach to learning a foreign language
is that to transfer an accent from a variety
of activities on intensive thinking that requires
language proficiency.

As practice shows, working on a pro-
ject consists of definite difficulties. Students
are not always ready or able to fulfill a pro-
ject using a foreign language, for example,
for discussing organizational questions, pro-
nouncing ideas and etc. students cannot
avoid errors because a part of information is
not familiar to them and causes some neg-
ative language effects. That’s why repetition
and generalization of necessary vocabulary
and grammar must take place and precede
working on a project [4].

Projects are reasonable to provide in the
final stage of the module when necessary
conditions have been created to let students
improvise within a topic using language mate-
rial. Each project fulfilment must include three
main stages. In the beginning, initial stage,
students are presented to pose a question
of the research; to suggest hypotheses; to
define ways of problem-solving and informa-
tion searching; to cast parts among students.

In the main stage it is suggested to acti-
vate well-known language material within a
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topic and introduce to new vocabulary. In this
stage it is important to organize small groups
working in searching information, analyzing
ideas, discussing methods to test hypotheses
(observation, interview, survey, and experi-
ment); to define forms and ways to represent
the results of a project.

In the final stage students are suggested
to finish information searching and dis-
cussing it in groups, to write a script how
to defend a project; draw-up a project (col-
lage, wall-papers, journal, report, presenta-
tion, and etc.); to defend a project and ana-
lyze the results of the project presented by
all the students.

Conclusion. As practice shows, the effi-
ciency of applying a project-based learning
technology depends on some factors, among
which there is:

— knowing of main peculiarities of differ-
ent kinds of projects (research, creative, role-
play, game, and etc.);

— creating the situation of a success as a
motive to make students speak a foreign lan-
guage while studying.

Implementation of project tasks and par-
ticipation in the project allows students to
see the practical benefits of learning a for-
eign language. The consequence of this is
the increasing interest in the academic sub-
ject matter, research, knowledge as a pro-
cess of actualization of knowledge and their
conscious application in different foreign lan-
guage speech situations. A project-based
learning technology, used in learning a for-
eign language, allows to increase the level of
inner motivation of students, level of language
proficiency and speaking as one of the types
of speech activity; the level of development of
communicative skills and cross-cultural com-
petence in general; and to increase intellec-
tual and creative potential of students, their
level of autonomy, values related to cognition,
interaction, future career; to expand the social
and communicative experience; to develop

corporatism as a characteristic level of cohe-
sion of the group.
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